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Accrediting Culture:
An Analysis of Tribal and
Historically Black College Curricula

Wade M. Cole
Stanford University

Lairg data gleaned inom catalogs and bulketing for & semple of 28 tribal, 33 histoncally back,
and 30 “rnaindirean™ colieges, the author anabyres the numiber of courtes that locu explicit:
Iy ard exchusively on Alrican American or Amencan Indisn cultural perpectivet—=pthnocen-
™ confent—Iin 1992 and 3002, N-Ig.ﬂh" bimoimilal regression anabyses of courss counts: indi-
cate that trival coleges olfer neary 10 times a1 many “sthnooeninc” courses a5 mairsineam
colleges, et of other institutional charsctenstics (e.g., minority eneolment, public or private
controd, b= or four-year gollege, and accreditation], This firadirey could be attributed to the
dpuasi-senvereign legal status of Indisn tiles, which, like ather sovensgnd, ane irvesbed with the
autharity to define what counts 4 legitimate knowledge. Compared with mainstream inatibu:
thona, privately controlled black colleges offer approximately 15 percent more, and publicly

controlled black colleget offer T parcent fewer, Alrocsnbnic coure

intreasing “Bomanphism™ or ritual-
iped homogeneity of Tormal curriouls at

all levels of schooling=—primary, wec-
andary, and tedisrp—hat been well dodu-
menled [(Benswot et al. 1991 Cha 1991;
Frank and Gabler 2008; Frank, Schofer, and
Tesres 1994; Frank oo Al 2000; Kamens and
Benavel 1990, Kamers, Meyes, and Berurval
1996; MeEreaney 1908 Meyer, Kamens, and
Fenavol 1992 Eauner 1998 ‘Wong 1591)
Socological inatitutionalists have poalied that
curicula in the Unifed States and thoughout
the woeld are becoming progressheely mone
wtandardized hecause of their shared Toamnda-
tions in world-cuftural models of reality
(Cabler and Frank J00&; McEneany and
Migyer J000; Meyer, Bol, and Thomas 1587
s our collective understanding of nature
becamse “dienchamed” and rationsbeed, for
enample, sience displaced religion as the
foundation for knowledge (Do ot al. 20:03;
Frank and Gaer H0G; Gabler and Frank

Sociology of Education 2006, Vol. 79 (October): 355388

205). Sa it is, too, with the dienchaniment
of the nation: Since the Second Workd Yar,
regional, subnational, and world histories
b supplanted the grand historical narma-
thves of nation-atates in univenity cunicula
{Frank et al. 3000). Curicular charsges may
therefone be vewed & “ugnposts of [workd)]
cultural charge® (Cumport 1988)

Similarty, the inconporation af racial and
ethnic peripectives inte curricula signals
improverments ower the pait hall centny in
thee mocal, social, and legal status of mirodty
groups. This change is evidenced in the pro-
liferation of vearmsen's and ethric studies pao-
grama since the 19608 (Champagre and
Staums 2007, Kangad and Olrak 2003; Rojas
200%; Watipka, Martiner, and Ramirer S004;
Wright 1990], the expanding representation
ol minorily groups and non-\Weitem cullises,
in history cuiricula (Frank ef al. 1954; Frank &
al, 20000, and the curment vogue of mdtioul.
tual ourreguta (Dineck 1593).

355



356

Cole

It o orecial, howeser, 10 distingeish
between multiculteral snd  “ethnoceniric™
curficula. Multicultwralism celebrates divers.
ty, whereas ethnocentrism prvileges one
racial, ethaic, or cultural group to the excls-
seon of others. Multiouloeral cunmsoula—which
emphatize the “democracy of human ol
ture” (Ou Bols 2000078} —are refosmist,
inchesionary, multivecal, and pluralist; oon-
versely, ethnocentric owricula—which focus
on only ane minoity group-—ang revelution-
ary, exchudionany, wnivacal, and separatisl. In
the United States, Alrccentriim represents a
quintessentially ethnocentric curicular inno-
vatlon, one that has garmered much attertion
bt Bitle success in recent years (Asante 1991;
Binder 2000, 2002), According to Binder
(2000:51), Afrocentriam “wecks o center
Africa in word history and cultwre, wheneas
malticulturalism generally seeks to teach plu-
ralist history and cultwral foandations.” As
such, Afrocentrists advocate the complete
overhaul of existing curricula and pedagodgy.
Suppon Tor Arocentrism is limited, though,
because Alrocentrism Tails to resonate with
wider cultural and politscal frames that pro-
reate integration, equality, and diversity
(Binder 2000; Davies 199%; Snow and
Berdord 19920 Instead, o merely replaces
one foem of ethnocendrism, Eurccentrism,
with amother.

Althoisgh isolated devistbons from globally
institutionalized curvicular frameworks exist,
they are typically the product of cxcepticnal-
Iy strong civilisational o ideclogical farces
[Ramires ard beyer 200X}, Unlike most other
prarts of W woeld, masny lilamee nations con-
e 10 ernphasize meligious sudies, and the
Saviet Uinion was unigue for eschisving maoral
of mdlgious natruction (Kamens 1992), This
article draws attention to a case of ethnocen-
tric curriculls on a misch smaller and henoe
mare perplesing scale: tribal colleges and
universities in the United States. As an impow-
erished minority group smounting to bess
than 1 percent of the US. populstion,
Amernicen Indiani afe, by most scoounts,
powerless 1o effect changes in desply
entrenched curmicular models. Moseower, ool
leges and wniversities that serve African
Amenicans—a much larger, gesgraphically
contenirated, and henoe more powwerful oons

diluency by comentional Nandardi—inoo.
posate ethnocenine subgect matter much less
extensively than tribal colleges do. To under-
stand why, we must recogiize thal Amseican
Indians (or, more precissly Indian iribes)
wighd much rmore political clout than their
demogeraphic charcteristics would imphe

The discussion begins with an overview of
tribal colleges and universities (TCLs) and his-
torically black colleges and wniversities
(HBCLS). Then, using sociologscal instiluticn-
alisen o frare the analysis and dedve
hypotheses (DiMagglo and Powell 1983,
Hmr and Rowan 1937 Powell and
Didaggic 1991; Scott 2001], | explore the
degree to which African American and
Armerican Indian cultural perspectives, broad-
by defined, are integrated inte the farmal our-
ricula of HBCLS snd TCLUS.!

HISTORICAL OVERVIEW

Minority-serving colleges and  wniversities
epitomize Pybad organizalions that ane
“compsed of two or mone Types that woald
not nommally be expected to go

(Albert and Whetten 1985:270). On the ane
hand, they are firmly rooted in the distinctive
historcal and cultural legacies of the particou-
kar minodity groups they senve; on the other
hand, they confrom the ssme political, insti-
twitional, ard social lorces thal operate 1o pro-
duce isemonphism in the field of higher edu-
cathon at lange (DikMaggéo and Powell 1983),
TOUs and HBCUs strike & balance beteeen
these centrifugal tendencies in different pro-
portions, however, largely because of the
unigue conditions of their historical emes-
gence and development,

HEBCUs

HBCUs, the oldest minority-sending colleges
in the United States, emerged during the
snfebellum erad Figure 1 depicts patterns of
growth and decline in the rumber of HECLUS
Between 1840 and 2000 (and in TCUS since
their emergence in 1962, Begnming with
Chiyney University in 1837, HBCUs passed
though four distinct stages—prohibiticon,
developmeent, segregation, ard inbegralion—

Accrediting Culture
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a5 demarcated by three historical watershesds:
the end of the Chdl War in 1865, the “wepa-
rale but equal™ ruling in Pessy v Rerguion
{18%8), and the Chil Rights Act of 1964
(Mlyers 1989). These watersheds are Shisirat-
ed in Figure 1 by dashed vertical lines.

Until the Chil Wae, rost stéles in the
American South cfirminalized the education of
bleck students. Missouri's Act of February 16,
1847, i indicative: Mo person shall keep or
veach any wchool for the Instruction of regroes
or mulatioes, in reading o writing, in this
State™ Thus, the esdiest black “college®
wiere eitablished in states located nonh of the
Maton-Divon Line, although most did nat
offer baccalsureste degrees. wntll the 18300
According to & governmental review of
“Megho education” in 1917, “Jijhough a large
numbier of the schools for colored peaple ane
caled “colleges’ and even 'unbeersities,” there
are very Bew institutiona that have squipment
for college work or pupls prepaned to study
college subjecta™ [US. Department of the
Interior 1917, vol. 2:14).

The postbellum constitutional amend-
merls ended Wavery and granted citizenship
Lo all peerscing Bom in Ehe Linited States, imes
spective ol race. In principhs, blsck Armesicant

became heirs 1o the same rights as whibe citi-
rens, inchuding the right 1o sttend pablic
schooli, Mevertheleds, rather tham permit
newly emancipated slaves o enroll in white
colleges, modt Southern and bodder dlates
established separate facilties for blacks and
enacted bvws 1o enfoece collegiate seqrega.
tion.} This explairs the dramatic expansion in
the number of black colleges after 18645 {see
Figure 1)

Puldic funding for black colleges was spos
radic wntil 1890, when the Second Morrill Act
compelied states with “dusl™ kigher educa-
tion fyitems to wupport bod.grant oolleges
for black as well as white students. Minsteen
HECU were evlalished as a result. Althowgh
slate appropristions remained paliry by com-
parison  with white colleges, Du  Bais
(20H265) expredted the prevading (il bypers
balic) sentiment in a speech o his alma
mater, Fisk University, in 1924: “0f ol the
essentials that make an indtitution of learning.,
maoney i3 the least.” Under conditiond of
reiowoe scarcity and ambiquity, organiras
tiond bend 10 Imitate othes, putstively mone
suoessiul  oeganizations  (DiMaggio and
Possedl 1983), and HBCLR were no exceplicon.
Black colleges tended bo adopl the stuciunes
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Figure 1. Mumbser of HECU S and TCLS, T840 2000



358

Cole

and curricula of thes white counterpas.
"With rare  exceplions,” Deewry and
Doermann (2000:58) acknowledged, “the
courses of study [at HBOLS] were carbon
copies of those Pollowed in Mew
academies and colleges, Latin and Greek held
ther place of honor, with serious attention also
gheen to mathematics and grammar.” The
federal government decried such indiscrimi-
nand copying a4 wildly impractical, especially
because most black college sudents, being
aitly e of Lwo Genefationd memaved Trom
davery, were @ peepared for college-level
shudy:

That codbiges have Baen , , , hardicapped by
i EETsacicy with which they have Clung 1o Bhe
clasibcal toim of the Curmidulum, They hive
had & aknod Tatakitic Beliel not only in e
powen of the college, bul in the Latin and
Coeek features of the cowrse. The magority of
Hhisn siserm 1o e mone indereit in the tradi-
tonal forms of education than in . . . e

neechs of ther pupts and ther community.
Insgerusty wome of their leaders have been

urging whools o prepare their
puopeli for coliege rather than Tor e, in all thi,

to bee sure, they are following in the foobitepa
of the schoobs for white people (U5

Department of the nterior 1917, vol, 1:56)

Oahers, mach mone blatant in thelr racism,
argued that schools should condition black
youths b accept their inferior roles in society,
Liberal studies, it was feared, would generate
widespread disaffection by causing blacks Lo
gquesition the “natuwalness” of white wuprema.
ey A o Georgia governor once remaried, )
chir el peliee B0 the higher education of the
darkesy [1c]. He st be taught the irades,
When he b tawsght the fine ans, be i educat-
ed above his caste, and i makes him wnhap-
py* (guoted in Kujowich 198767689
Whatever the neasons for lementing curmiculas
replication at the tum of the 20th century, by
the centunys end, in 1992, the Supreme
Couart"s ruling in Undted' Seates » Fordioe weould
impugn black colleges for comtinuing Lo
implemerd & “wparate bot sgual® curhicu.
s

The number of HBCUs expanded rapidly
during the 19105 and 19205, with 33 |t
tipns providing © ade nstnactien for
bilacks im 191% and 77 in 1927, By 1928, wir-

tually all aspiring HBCUs had abandoned pri-
ey and secondary curscula in favoes of col-
beglate-bevel programs. Thereafier, excepd for
twe brel spurts Tallowing World War IS the
rate of expansion siowed; in 1964, it slopped
alogether. Once the Civil Rights Act remaved
ihe legal barriers that prevented black su-
dents from enrollng in “white™ unhersates,
Congress probibited the establishment ol
additional “black” institutions. Consequently,
 extant HECUs chosed, new ones did not
replace them. This ttuation accourts for the
sudden “flag line™ and gradual decine in the
nuomiber of HEOUs after 1984, Todyy, black
colleges have been criticized, at bed, for out-
viregy Bhveir raison d8re and, at word, for pers
petuating segregation, The 103 HECUs that
are curently in operation newertheless
scoount for 16 pevcent of black postsec
andary enroliments, and approximately one
ol of four bachelor’s degrees that are earmsed
by black udents is awarded by 40 public
and 4% private histoncally black urmverities.
Thede i abio 4 bwo-year college wectos al 10
pisbiic anc 4 peivarte institutions,

TCUs

Unke HBOUS, TCUs afe & comparativily
recenl develppment in AMmerican education,
and mid are established, chamered, and con-
trolled by the communilies they sefoe—
Endlian tribes.® The first TCUS, beginning with
the federally chasered Institute of American
indian Ars in 1962 and the tribally chartened
Blavapn Community College in 1962, opensd
during the Bed Power movement, ard they
contirmee to be “imprinted” (Stinchoombe
1965) with the spirt of activism permeating
that era. In Eact, the emergence of TOUS was
closely tied 10 the shilt in federal Indian poli-
cy from fermination to seif-determination
(Magel 1996:213-33). In 1953, Congress for-
mulated a plan (Houwse Contumment Resalution
108) to end or “terminate™ the special trust
relationship Detween tribes and the federal
gevemment, Fiftsen years Water, i 1968,
Fredent Lyndon B. johrson sigrabed the fed-
etal govermment’s renewed wppost of tribal
seff-determination (Prucha 2000: 249-30).
indian control of higher education, as a prod-
uct of the policy shift, bath indicates and
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facilitates tribal wm'ﬂgntr Thee quasi-smeer-
eign status of Indian tribes entails the authar-
ity to esfablish and control separate Insiitu-
thond (Rodenfelt 1973k in wm, TOLs provide
Inddians. with the tools that ae neceisany for
shaping their independent political, cultural,
and pconomic destinies. A seret of Congne.
Sional  acts in the 1970s=the bndian
Education Act of 1972 the Indlan Education
Agsistance and Self-Determination At ol
1975; and, mast important for tribal colleges,
the Tribally Controlled Communsty CoBege
Astrtance Aot of 197B—expinded tribal par.
Thipaieon in and conirod over educalion.

Six, tribal colleges were established during
thie “fiest wave™ of capansion between 1968
and 1972 (3ein 1992} The numbser of TCLS
increased 1o 15 by 1978, 21 by 1984, and 27
by V995, Currently, 35 TCUs enrcll approxi-
mately 10 percent of the 127000 Amencan
indian and Alaska MNative students who atbend
irstutions of higher education. To be eligible
for lederal aidntance, as suthorized by the
Tribally Controlled College or University
Assistance Act, TCUs must (1) be chartered by
American Indian tribes; (2) be governed by a
board of trusees or direcion, a nu,iuiyd
whom are Indians; and (3) maintain at least
50 percent Indisn enrcliment.

Consistent with their misshon to serve the
s of local Indian reservations, mast TOU
odlginated as community colleges, smbough &
grawing number of them affer bachelors and
master's degrees. In their various capacities,
tribal colleges promate academic maobility by
awarding credentlals that are transferable o
“mainstream” colleges and umiversties; Mg
orate reservation economies by oflering voca.
thonal and technical prograirs; enhance self-
determination by Uraining & new gensration
of tribal besders; and revitalize tribal lan
guispes, cultures, and traditions. Indesd, trib-
&l collegpes “view culture as oentral 1o their
curmcula® E{fumir#maﬁl’pht 1508 49)
and offer a balance of culturally distingtive
and  comventional  pregrami.  Nawajo
Community College (1994-95:8), for exam.
ple, offers “cumiculum and sendces [that)
inbegrate the traditional values of the DNine

[i.e., Mavago] nguage and cultune with con-
iemporary educational mandastes.”

Comparing TCUs and HBCUs

Although TOUS and HBCLE both senve undier-
represented minorities who may not othervise
atbernd college, Lhe foregoing discurdlon Bumi-
nales their many differenoes. One difference is
purely demographic, As illustrated in Figure 1,
HBOUs have putrwimbsesed TOLK in recent years
kry & factof of 3 to 1, A dilerent spprosch stan-
dardizes the number of colieges by population,
Since he eardy 19005, the rumber of HECLK
bt dechred steadily relative to the African
Amerscan populstion, frem a peak of neary 10
HBCLE per millsan Alfican American in 1590 to
only 3 in 2000. By contrast, sfer cnly & decade
a5 a separate indtitutsnal form, 19 TOUs had
b establiched loe meery 1 million Amendcsn
Inscflans.” Nevertheless, the redt releant differ.
ences, especially with respect o curmoular coem.
position, are not demographic bul heitorical
and political, HECUs emerged entirely befoes
1564 10 accommodate racial segregation. The
first tribally chartered college was etablished
only in 1968—bour years after the Cha Raghts.
Act g 14 years alter the Brown v Boosd of
bducotion {1954) dedslon—on the hesl of
increased  Indian  self-determination. What
explaina this fundamental diference? Minadiny
education policies and, o &vtiord, policies that
The Chal Baghts Act of 1964 was the decisive
hwming poink. Prior 1o V964, American indians
were coercively asdmilated indp, and African
Americans were begally or customaniy seqeegat-
e froem, mainstream socicty® These conbradc-
tory policies have alo characterized the nela-
tiariship of African Amercans and Armerscan
Irafiars, &5 groups, o mansdream school see
tems (Grodd 1973). Congressional legidation,
h e the |ohrmon-Ofieley Ao of 1934,
“mainstrearned” Indian students by integrating
them into pullc schools, even while Date s
continued 1o segregate Black and white -
dents, The civl sights emn engendered a dra-
math: policy imerson: Alican Armericans e
P b, even obligmed, o sttend racially
integrated schools; conversely, Tederal Indian
prosliciizg uipgaodt the raghis. of tribed 1o edtablivh
and controd independent schools on reserva-
ticns.,

Thete contrsdictony patterns of minority-
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graup incodporation shape the crganizational
identithes, Institutional missions, and cusricu-
lar compeansition of minority-sendng colleges,
Black colleges, as paralel institutions,
:rnq'rgq;! and developed in reaction to the
historical realities of institsticnalissd racim;
thiry do mat now, o ded they ever, reflect a
collective desine among African Americans for
confinued separation. Du Bois (2001:130)
once explained that “(a] Megro university . . .
chisess Nk adbvocate segregation by race, it sim-
ply accepts the bald fact that we ane segre-
gated, apart, hamimered into & separate unity
by spiritual intolerance and legal sanction.”
Eymlicka (3001:192), writing nearly 0 years
Ister, put it thit way: “African-American
defenders of Alreceniiic schools . . . ane nal n
Isen seeking Lo necreabe of exiend irsluon-
# separateness. They ame instead seeking
lang-term integration, and e Black-Tocused
schools as & tranditional $ep, needed 1o
reduce drop-out rates, and therely emable
msiee Afrcan-Armedicant o acguire the skills
and credentials needed to wooeed in maine
stream institutions.” Inbegration, rod segrege.
tion, has abways been a goal of HBCUs.

To prepare African Amencan Wudents fod
integration nbe faEnstream socely and o
Put them on an equal fooding with white st
dents, HBCUs replicated curricula that wem
offered at white colleges. TOUS, altermatively,
e their exitlence Lo policies that affem the
raghit of Imdian tribes to sdminisber thele oem
politscal, socisl, and economic affalrs, includ-
ing their own schools. As hybrid institutions
that combane “Indian”™ and “mairdream”
organizationsl mardates, o central objeciive
of tribal colleges i the preservation of indige-
noud larguages and cultures. This objective
maturalby Enfluences the kinds of curricula that
TCUs offer,

THEORETICAL CONTEXT

The ensuing anahas, grounded in an open-
syslems organizational perspective, drne
attention o the institutional, political, and
legal forces that shape the compaositicn of far-
mal curricula 3t TCUs and HBCUL. Open-sys-
tems approaches pay “InCreasing atbention o
the external conbext as a basis for explaining

infernal features of organizations™ (Scott and
Mizyer 1994:137). As with other colleges and
umnbwersitios, mlmrity-unrlng institutsons
depend on external sources for support. They
are beholden to governments, Tuition-paying
students, slumni, foundations, and private
dors bor inancial resources and 1o accredit-
ing agencies bor cenification. BAnority-send
ing colleges are abo sensithve fo paolicy
dww with respect to minodity groups.

Schooks align theemeseheet with exogenaut.
by promulgsted social nonrd, begal neguls-
tiorid, and initilutional modeld o accrue
“legitimacy™ and thereby o soguire the
resources meceiany lof sundival (e, heper
amd Rowan 1977, Meyer, Soobl, and Deal
1981 ; Bowan and Miskel 1799, Scomn 2001).
Typcally, schoots that deviate too fas or with-
out proper pustification from accepbed cogni
thae, noemative, or kegal imperatives compro-
mise thidr very exittence.

Tritral sowereignly plays a central role in Uhe
efforty of Indian tnbes 13 “bend the bars ol
the iFcn cape.” 30 to speak, by developing
ard implementing culburally distinctive our-
ricula ab ndependently controlled colleges,
By virtui of their historical scveneignty (Barsh
14986, 1994; Clinebell and Thomaon 1978
Coben 15423, 1942 Comell 1988; Delaria
and Lytle 1984; Kingibwny 2000; Macklen
1993 Vitoca [1557] 1917; Werthes 1992
Worcester v Gedrgia TB3Z)L Indian Drilbes
achvance poneriul claims (o self-determina-
tion, Ay indivicual members of raclal cate-

Asrwrican Indians also reference liberal
claims, inchuding the right to enjoy one's cul-
tural heritage, that are available 10 all
Americans. MNevertheless, federsl Indian Liw
treals “Indisns nod & & discrele racisl groug,
but, rather, ai members of Guids i
triball entities™ (Movton v Mancar 1974:554)
The unique polticel status of Indian tribes
exempls Gibal coleges (and other tribally
controdled schools) from provisions, suech s
Title W1 of the Civil Rights Act, that prohibil
rocial discrimanation in federally asisied pia-
grams.

By contrast, demands by African
Ammericans for collective self-determination
are much weaker, Their claims, grounded in
the principles of equality and chvl rights, pro-
wide a bess compeling jutification for minosi-
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ty controd of colleges and unbersities or for
the development of “ethnooentric™ curnicula
that such contral entails (Binder M02: Danvies
1999 Olneck 1993). Absent clamas (o sover-
eignty, the peremptory logic of racial integra-
tign tends to compromise the legitimacy of
racially identifisble colleges, Federal cowts
have ruled, for example, that states have an
=alfirmative duly” under the Equal Protection
Clause and the Civil Rights Act to eliminate all
remaining distinciion: between black and
white colleges by corverting thems inte “just™
colleges.*

Collective  self-determination  supports
what Fesnberg (1998:19) called educational
“separalivm,” the notkan that “groups should
form their own separate educational instifu-
tigng and use them bo Frasntain their cemn dis-
tinctive identity.” (Mobe the affinithes betwesn
“separatism® and what | refer to as “ethne-
centrigm.”) Liberal clms, conweriely find
capression in mulliculuralizm (Olneck 1993,
thie idea thal & vamety ol Cultures should be
equally represented in and valorired by
ichool Curricula. “From the mslicwulfuraiag
sandpoint, separatism achleves one imgor-
tant goal of educatson—ihe development of
cultural affiliation and peide—but it does so
thie rieghect of snather gaal—the undestand-
ing ard recognition of different oultures®
(Feinberg 1998:19), Multicuhuralism, then,
wpports the inconporation of minonty u-
dents and their cultural perspectives into the
mainatream acsdemy, rather than the mone
“raclical” or ilbaral sim of establishing sepa-
rate schook thal cater exchusively 1o one cul-
wiral group. Pui differently, multiculsralisem
promotes cultural diversity within but not
necessanly oooss schopls, The decline of
HECLE after 1964, in tanderm with the rapéd
diffusion of Afrkcan American studies pro-
grams at mainstream instiutbons (Rojas
2003), isstrates this difference,'? Tribal col-
beges and American Indian studies programe
emerged and expanded concomitantly, high-
Bghting the sesilshility of both separatist
claime that suthorize the edsbihment of
independent tibally controlled natitutions,
and milticulural claims that sdvocate the
inclugion of American Indian cultures info
mainaiream academic curioula,

The legal status of HBCUE has become

especially tenuous in recent decades s feder-
al couns have repeatedly challenged their
constitutionality, In 1969, “the U5, Depart.
ment ol Health, Education, ard Welfsre noti-
fiexl 10 statesd that they were guilty ol rmain-
taining dual systerms of higher education—
cne for blscks and one for whites—in wiola-
tion of Tithe V1 of the Chil Rights Act of 1964~
[samuels 200477, Four years later, in Adiams
v Richardion (1973), a U5 district court
udﬂrdhﬂlﬂﬁig states to formulate and
implement collegiate desegregation plans.
Mare recently, in Undted Hodes w  Fordice
(199, the Supreme Court condemnied pub-
licly controlled HBCUs in Misskssippl—and, by
implication, elsewhere—as remnants of the
de jure seqregated regime (e Blake 1991;
Steflcedch and Lm 1954; Strasser mm;
Fondice singhed ot curtcula as part of the
problem. Accoiding to the Cowt, the dupli-
cation of “nonessential® academic programs
between historcally black and predominantly
wiite colleges was not only “wasteful and
irrational " but part and parcel of the nti-
quated separate-but-equal higher education
system.

DATA AND HYPOTHESES

To consder the extent to which TCUs,
HECLY, and rradnsiream colleges Incorporate
ethnocentric cortent into the feermal curricu-
lum, | anshyred data obtained Irom bwo
sources. First, | coded curmiculsr data wing
cafalegs o bulleting swed by 28 TCOUs and
33 HBCLS an feee-year infervals between 1977
and 2002. | aho compiled data for an adds-
ticnal 30 Frsenatream oolleges and unhbsrities
& b Rirnee poants, 1992 and 2002, to serve
& 3 comparative baseline." Appendix & pre-
sends a list of the institutions in my sample.
The second data source, the Integrated
Postsecondary Educational Data  System
{IPEDS), describes key organizational leatures
of eolleges and universities in the United
States (U5, Department of Education 1992,
2002), The resilting data set comprises 177
indtitistion-year obsenations: 85 for 1992 and
G0 for 2002,



36l

Cole

Sample Selection

Thee anashesis inchoded ol TOUS for whach cala-
logs were available. | sebected & sample of 33
HECL):, approximately anedhird of the Lot
“population,” to maximize comparabiiity
with TCUs—most of which are publicl con-
trofled community colleges—and to ensune
sufficient variability with respect to the size of
enroliment, companition of minority enrall-
ment, and other institutional characteristics.
The selection of 30 mansream colleges and
uniersitien was poverned by o similsr ratio-
nale: Two-year colleges, publicly controlled
natittiond, and ndtitutions with abowve-aver-
sipe Alrican Amencan and Amencan Indian
enrollments were aversampled, as were ¢al
Ifgn:'m thie same statet a8 TOUs and HECL
{primarily in the West, Southwest, Midwest,
for any unmeasured effects arising from
shared institutional, social, and legal environ-
menis

The resulling semple was designed fo
“oonlras chses in which the phenamensn o
be explained [ethnocentric curicula] and the
hypothesized cawses [minarity-senving institu-
tional charters] are present o other nega-
e’ caes in which the phengmenon and
the caused sre bath sbient, sbough they ars
as similar a5 posible 10 the *positive’ canes in
other respects”™  (Skocpol and  Somers
1980:183). This analytic approsth, krigwn a8
the method of difference, isolates the effect of
different minority-serving charters on the
compasition of postsecondany curmicula while
hiddimg othier rebevant control vasiables, such
ai institutsonal dharacterilics and fananly
enrodlments, conitant (wee Appendis B for
rmane details).

Dependent Variable

The dependent varable, number of efhnocen-
trie cowres, i A tally of the number of wder-
graduate-level courses that made explicit and
exchuiive reference o Americsn Indian oF
African American issues, perspectives, or
worldhviess, | examined cataloge for coure
tithes and descriptions, recordirg (1) the total
number of courses offered during & given
acadermec year and, of those cowrses, () the

numbser that referred specifically to American
indian, tribal, black, or African American—
that is, to ethnocentric—content.' Thess
wariables describe the dnfended, rather than
the emocted, cumiculume it is mpossible to
gauge whether clasiroom activities were
faithful 10 the course descriptions, nor do the
data address how curiouls were designed,
aspproved, of implernented. Measuing and
anabyzing curmiculs in this mannes neserthe.
less has several precedents in the nesearch lit-
eratune [{.g.l, Frank ¢t al 19%4; Frank et al.
2000, Cumnpart and Srydman 200.2).

Independent and Control
Variables

The core independent variables, trihal and his-
tancally black chanters, sdentify colleges and
usiiversitied in the waemphe as TOUS (1 = yes, 0
= Fainstream of HBOUS) o HBCUS (1 = yes,
0 = mainstrearn o TOUs), Tribal college char-
ters, conferred by Indian bibes, invariably
inthude mandates to pressree ibal lan-
guaded and cullured. Converdely, debatles
raged aver the particular kind of mition, and
hence curricula, that HECUS should adogt. In
a tamous debate, Booker T. Washington envi-
sioned a predominantly vorational, echrics,
amd sgricublural cowse of study, wheneas W,
E. B. Du Bois advocated a Bberal ats currigu-
luam, Thee fundamental poink, however, is that
both models are B some sende “comaention-
al*—neither  ‘Washington noe Do Bols
assigned HBCOUs the role of preserving
“black™ cutlure per se. Although approached
in diffenent ways, their sims wene singular: to
prepate Alfican AMeficans, s mermbers of
cither the working of the middie class, for
integration ino madnstream society. Black
studies played o marginal role in this endeas-
or,'}which motivates the fint hypotheds: Al
#tie Being equal, the number of courses that
ntegrote Amenvan Indion content at TCUs i
greater than the number of courses that ingor.
porgte Afrcan Amencan conferd af HBCLL
by analysis pits the effect of minonity-sen.
ing charters  against  consumer-driven
processes. Kraatz and Zajac (19596) found that
mrmmﬂ:ﬂwﬂm:mﬁ“eﬂ by
the development of profesdions! and woca-
tional curricula a1 Bberal ats Colleges. The



o
Berea College

Black, Isabella “Berea College” The Phylon Quarterly. Vol 18. No 3
(3rd Qtr. 1957)



By ISARELLA BLACK

Berea College

I:nr 1904 ToE wave of delayed reaction then sweeping the South hit Ken-
tucky in the form of the Day law forbidding the “coeducation of the
races” as it was called at Berea College, the only institution of higher
education in the State still attended by both white and Negro students.
On the surface complianee with the law seemed to mark the passing of
the old Berea with its pre-war sbolitionist traditions. In reality it only
reflected — a5 it justified — a change in outlook and program that had
been developing over a period of vears The real turning point was the
death, in 1889, of E. H. Fairchild, who had become Berea's first president
after its reorganization as a full-fledged college in 1888, John G. Fee,
founder and, in a real sense, father of the School and the community
around it, had lived on inte the new adminkstration, but hie influence —
which hod been mainly moral rather than administrative — became less
and less. A sketeh of the early history of Berea in the Beren Quor-
terly does not even mention Fee, In his own lifetime he had become a
figure of the past.

It would not be formally sorreet to say that Berea put up no fight at
all, The College engaged the State in a “friendly suit” by, in the words of
President Frost, “causing only as much violation as was necessary o
tegt” the econstitutionality of the Day law, making no attempt to carry
on as an interraclal sehool in the meantime. A note was inserted in the
Quarterly of August 1904 to the effect that no new Negro students could
be ascepted unti] after the fate of the Day law had been decided and that
the College would suppart already enrolled Negro students by sending
them, at the School's expense, to Negro colleges. This, in the editorial
view of the Nation, was the very least the College could do in view of
the provisions of its charter. Some of the trustees felt more sharply
that the School should elose until it could be continued on its own terms.
Others said that if one race or the other had to go, Berea should become
a Negro college, But it was clear, at least to the New York Independent
(April 14, 1904) that the heart of President Frost was not in winning
the decision; his heart was in the highlands, and under his direction
Berea had already become a folkschool and was turning more and maore
to the mountaineers, ‘of purest American stock,’ ‘our contemporary an-
cogtors” for students while, as the Independent charped, not partioularhy
encouraging Negre applicants

Before the State Senate Committes Frost conceded the main point at
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issue, "Berea,” he said, “favors a separation of the races in the public
sthools of Kentucky." He did not question the right of the State gowern-
ment to order the affairs of the public schools as it should see fit, but
only its right to interfere in the management of & privately supported
institution,

His predecessor had thought otherwise. In & baccalaureate sermon
delivered in 1878, President Fairchild complained that because of a dual
schoal system

a portion of our people must be destitute of schools; and where
pupils nre sufficlent, we must be burdened with the support of two
sets of achools In thoussnds of country dlateiets wheee there are
barely ensugh children for one. Thia iz a burden which no state is
able to bear. Our country schools, therefore, must be very ghort, or
very poor, of both and all for the sake of teaching the children tha
necesiily and duty of being antagonistic to each other; for the chil-
dren, left to their natural instincts, would harmenize without diff-
cuillty, and thus the foundation would be lald for civil and political
equality and harmony for all generations.

The final end of Berea as an interracial college was the founding of
Lincoln Institute as a vocational, industrial school *more suited to the
needs' of Negroes, leaving Berea free to exploit the 'guaint” handicrafis
gnd ‘peculiar® speech and folkways of the mountain whites in a8 way
that was hardly less insulting. Much of the Quarterly was, by this time,
written in what purported to be mountain dialect.

It was not easy to provide the rationale for an openly stated course
=0 much at varianee with Berean tradition; President Frost had to labor
mightily at his sclf-appointed task of proving to the world at large that
Berea would continue to do her duty by Negre cducation, What, he
asked, did Berea owe the Negro? "We passess not a dollar that came with
thie understanding that we would maintain a mixed school, but all gifts
camae with the understanding of the practice of impartial love,” When,
in the fall of 1904, the fate of the Day law was still in doubt, Berea sent
enrglled MNegro students to Fisk and other colleges at her own expense;
the following term twenty MNegro students who had never registered at
Berea woere selected for sending at Berea's expense to Negro colleghes;
the College had become ‘impoverished” in raising money to set up the
new all-Negro Linceln Institute Was not this enough to cover duty —
with something left over for pure charity? Dr. Frost found an answer
to the problem that conformed to the dominant educational trends while
it met his personal need to head a large and sceepted institution. In so
doing he found supporters and sources of income in high places to replace
the crusading funds that had seen Berea through itz “day of amall
things."”

History suggests a more probable answer to this question, *What did
Berea owe the Negro?™ and raises some additional questions concerning
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olher related debts. Berea's first big debt, for the very land on which it
stood, was to the origingl trustees, who — before the War — had pur-
chased the site as a basis for abolitionist propaganda. Another carly
fimaneial abligation was that to the Freedmen's Bureai and its Director,
(liver Ois Howard, who wrote in his sutoblography of his determina-
then fo holp Berea because of it “sturdy and fearless recognition of the
manhood of the Negro™ The help given by the Bureau was far from
negligikle, First wos g contribution of seventeen thousand dollars to-
ward the conatruction of Chase Hall, to which sum "“upon the carmest ao-
lizitation of President Fairchild and Mr. Fee™ an additional two thousand
was given to complete the work. In 1570 Mr. Howard authorized seven
thousand dollars to complete a new women's dormitory, “Ladies Hall"”
which "'plﬂ.md Berea upon a substantial basis.” “The government aid”
commanted Howard, “was for the Freedmen and such as would properly
be called ‘refugees’ and their descendants™ Mr, Frost's reference in his
autobiegraphy to the “shrowdness™ of Fes and Fairchild in thus obizin-
ing ald gives them credit for a worldly wisdem that weuld have made
the wery existence of Berea impossible,

Of greater importance in assessing the debt of Berea to Negro edu-
cation is the nature of its own prometional Hiersture, Very fow appeals
for fundz neglected to mention that this was the one scheol in Kentucky
where Negro students were welcomed on an equal basis with their white
fellows; not soldom did they polet with justified pride to Bores sa the
last remalning monument to the abalitionist movement in the Seouth
And how ean one put a monctary valuation on the endorscments of
Williamn L. Garrizen, Theodore D Weld, Harriet Beecher Stowe and
Henry Ward Bescher?

Probably the greatest obligation was that owed bo the Megro com.
munity in the villnge of Berea; these were the people whe had moved
their families to Berea in order that their childeen eould take advantage
of ils unique oppartunity for an equal classical education.

There & anolher delbl = W the nation = that is much harder (o assess.
The commaon people of the Seuth have sinee paid and are still paying —
a debt to the education in democraey of the white southern young people
who walked sometimes fifty miles to sit in the same clasrosm with
Negro students, afraid ab first, bul scon finding that nothing happened
to thers. This was the cducation dearest to the heart of Berea's I'nu.l'u:tvl"_l'l
whose chief aim was always to save the souls of southern whites from
the sin of complicity in slaveholding and prejudice,

Still, the wonder is not that Berea changed, but that elements of its
origingl program had lived so long. Berea was & miracle, cven in Bocone
struction doys, Even Samuel Chapman Armatrong, founder of Hampton
Imstitute, had stated flatly that southern whites would not go to scheal
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with MNegroes. By 1504 Reconstruction and its institutions had passed
away. That even a shade of the work of its founders should still exisi
in a world that knew them not can only be cxplained in terms of the
kind of men and women they were,

Berea had itz beginning in a young divinity student's solemn eovensnt
with God to preach against slavery in his native Kentucky. John Gregg
Fee tells, in his autoblography, how aa a student st Loane Theological
Seminary, he, being sorely exercieed on the subject af slavery, prayed
in a vacant lot near the College, “God, if need be, even make me an
abolitiondst.” The story may be apechryphal but it is in keeping with
the deeply religious spirit that moved all the early Bereans. John A, B.
Ragers, the first principal of the pre-war Berea Academy, in hiz aceount
of the founding of the College, refers to the foresight of the Creater, who
had evidently made the ridge as a connecting link between the moun-
taineers and the slaives — later freedmen — in the bluegrass country,
with the future establishment of Berea in mind. The name itself has
seriptural significance, the namesake being that ety mentloned by the
Apoatle Paul whose virtuous citizens scarched the scriptures and gjtﬂy
hesrd the word of God.

Fee's theology, though he began his preaching career as an ordained
Presbytecian, came nearer to what would have besn called “hard-shell
Baptist" fifty years ago. He opposed, besides slave-holding, liguar, te-
bacco and pecret aocleties. Even aftor he seporated from the Presby-
terians and organized his own church with a8 small & creed s possible
— that ne anti-slavery Christian should be turned away — the one other
cardinal degma must needs be baptiom by total mmersion. He married
the noble Matilda Hamilton, daughter af slave-holders as he was a son,
who was to follow him and mise his children wherever his determina-
tlon to preach abolition in Kentucky might lead, only after her public
carversion and profession of faith, The immersion came gamewhat later;
he had had litthe time, what with the problem of universal Christian
love, to think on Immersion, But, being convinced, he and Matilda were
baptized by an abolitionist prescher in Cabin Creck, Even na lote as 105G
Berea's new, modern President, Dr. Frost, was called home from a
European wecation to deal with "Brother Fee," who was raising the
problem of total immeraion in the backslldden Beren Community Church,

Fee was a pacifist, aa was J. A, H. Rogers, the first principn] of Berea
Academy, and was seemingly unaware that many of his mestings in
country churches scattered over the State were posaible only because
they were guarded by local friends who toek their guidance from other
pasmages of tbe seriptures. His attliude toward self defense was o curious
contrast to that of Cassius Clay, who openly carried guns and believed
im the support of any existing law, while Fee, the pacifist, could not
obey laws upholding slowory — the higher lnw of God taking precedence.
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The story s told of Professer Rogers wha, while being sheltered in the
home of a Kentucky mountainesr, chided his host for keeping a loaded
gun at band and was told, “people like you couldn't stay down here &
day without the protection of men like me with our guns and knives"
Fee's moat common reaponse fo o lynch mob woas to kneel before
them in prayer for his safely and thelr souls: whether or not it was
divine intervention that saved him from death so many times, the prac-
tice st have been somewhot disconcorting, Certain it is that this very
athes-worldliness, the willingness to walk alone, if need be, in the way
of God as he saw it (never doubting that he saw it straight, clear and
wholo) not only enmbled him to walk more or less sofely through the
dangers af the ante-bellum South, but preserved him and the college he
founded from another sort of danger after the War; preservid him from,
among other dangers, the receipt of Peabody money — moncy that was
uweed throughout the Reconstruction period as pressure in favoer of seg-
regatlon In education; preserved him in naive faith from any inkling
of the “special educational needs of a childlike people recenily cut of
savagery” that had become the dominant attitude among the “frienda of
Negro education.™
Fec's attitude toward the guestion of slavery, abolition and recon-

struction after the War was as simple and straightforward as his the-
clogy, The matier of the essential equality of the Negre people he could
not even glve the status of a ‘guestion'; all men are equal in the sight of
God and are therefore equal in the sight of all "Godly" men. He assoc ated
himself throughout the pre-war years with the ‘radical Republican' ele-
ment in Kentwely polities. He early charpctorized the various eoloniza-
tion schemes as ‘folly” and later headed a petition for the sdmission of
Texas as a free state. He won for a Negro teacher at Camp Nelson during
the War the right to eat at the table with her white fellow-workers and
in his cld age fought o losing battle with President Frost for 8 profes-
sorship for J. 5. Hathaway, 8 Negro tutor at Derea, Despite his personal
pacifism his suppert for the meost vigorous possible prosscution of the
War never wavered and he supported and advocated what was later to
become known as “Congressional Reconstruction™ while the War was
still in progress. In 1864 he wrote 1o Wendell Fhillips from his heme in
the interior of Kentueky to protest against the amnesty proclamation as
& "great crmor,"

There are men here today who went off with Qe Rebel army, but

did nof Bnd 14 & seeceis ke thiy expested. They have come back,

iaken the oath, and are now again in posessiosn of thels londs and

slaves: wet nobocioua in (bole eamity and opposition to the gevers-

ment, spiiting their venom at Unicn men, abalitionists nnd Negrees,

I wish no maan any real Injury; but I believe thai the highet good

to sweh men and to society at lacge ig io deprive them of thok power
which land menopoly always gives,
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After a plea for the enlistment of “the eolored men in all the states,
everywhere,” he reminded the reader that “eternal vigilance is the price
of liberty."

Add that he was a classical scholar, able to deal with the h.LEth
eriticism in both Greek and Hebrew, a true democrat, as unable to abide
tlass as racial distinction among the children of a common father and
Berea became not only inevitable but, during the days of his early asso-
cintes, indestructible,

The Berea educational program followed inevitably from the charac-
ter of its founders, First of all, literney, which makes all furtker edwea-
tion poszible; nol anly childeen, but adults of any sge were sceepted into
the Foumdation School, which comprised the elementary grades. The
next step, open to all who completed the work of the Foundation School,
wag the aeademy of high school: the NMormal Sehool, providing much-
needed teachers for the new publie scheals in the State and in the South,
came next; finally the College itself, which turned cut a few highly
trafned graduates each wear. Manual labor seema to have been used to
provide a less expensive sefup where tuition could even be entirely
“worked out” by those too poear to pay anything, rather than as an edu-
cational feature — except, of course, for the enncbling clement then
generally supposed to be present in any combination of manual with
intellectual labor,

Many students walked long distances from thelr homes with nothing
but the clothes on their backs; none were ever turned away for lack of
furdda, “Bany whese highest ambition when they went to Berea was
to be able to feach a distriet school, caught the splrit of leprning and
tniled for years to complete some course of study,” according to Profes-
sor Rogers. A Negro soldier commented, on his first glimpse of Berea's
poor buildings, “some schoal” but seon learned that i hoe woanted Jonowl-
edge, “this was the place."

Jahn Gregg Fee was born in Bracken County, Kentueky in 1816, His
father was a slaveholder, "unfortunately,” as John put it in his aute-
bicgraphy, inheriting from his father's eatate one bondssman; he pur-
chased two and raieed thirteen slawves, "This waz a preat Sin in him
individually and to the family a great detriment as all moral wrongs
are” was his son's judgment, for “slavery, like every evil institution,
bore evil fruits, blunted the finest sensibilities and hardened the tender-
3t hearts” As an exammple of this hardness Fee tells the story af Julbet,
his friend and his father’s slave, whe, after John hod purchased her and
set her free, was caplured as a runaway by his father sand imprisoned
for life.

After his “conversion™ at the age of fourteen by a schoolmaster living
with the family, John's sole ambition was to become a minister of the
gospel. For this purpese he was senl to Lane Theslogieal Seminary after
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groduating from Augusin College in Kentucky, Here he became con-
vinced, much against his will, that the abolitisnisia had the snly “Chris-
tlan" answer to the slavery problem, and tried by letters to prevail upon
his father to give up his sinful ways by frecing his slaves, In answer he
wag erdersd to “, . . bundle up your books and come home. T have spent
all the money I intend to spend on you in a free state” The elder Fee
offered, instead, to send his son to Princcton; John refused and was
digewnied and disinherited. In his father's will he was eut off with the
proverbial dollar,

He was licensed to preach by antl-slavery Presbyterians of Cincin-
natl and returned to Kentucky, under covenant with God, s he saw it,
to preach against slavery, not in Ohio ag so many brave Southerners
he had met in the Seminary were doing. but in Kentucky, to his own
friends and neighbors. He was immediately offered two churches in his
oan county if he would stick to the Gospel and leave slavery alone. Hiz
reply was characteristie: “The Gospel 1 the good news of salvation from
sin, the gin of slave-holding as well as all other sins." A church in Louis-
villg invited him to come to them on condition that he sever relations
with the anti-slavery Presbytery in Cineinnatl. This affer, too, had to be
refused. Then came the invitation in 1845 o preach a sermon on slavery
st o mewly completed church in Loewis County. More people thon could
be seated heasd the brand new minister presch from the text, “Thou
shalt love thy neighbor as thyself,” and were invited to come back the
following Sunday for diseussion of various schomes for the remowval of
the evil of slavery. Here he settled and his first home was built by men
who swore that they would complete if they "had to work with a saw
in one hand and & pistel in the other Fee, always consisient, com-
mented that they were “un-Goadly™ men. The congregation got for their
pastor & small stipend from the American Missionary Association to help
him in his anti-slavery labora,

The action of the Lewis County eburch in declaring slave-holding
a sin and refusing fellowship to slave-holders drew the attention of the
Eentucky Synod, Thelr action was declared unwarranted and Fee was
censured in 1845 for “disturbing the peace of Zlon® A Committce was
sent fo check on, ar rather, to “laber with" the ehureh in Lewis County.

At this point Fee — and the little chureh — withdrew from the
Presbyterians and set up their own communion, Two pamphlels that
Fee wrote an the question were abridged by the American Missionary
Association and distributed throughout the State. A more colorful state-
ment on the necessity for the break was writben much later by the
Virginian, James S, Davis, then laboring in Cabin Creek, Kentucky. In
a letter to the New York Independent in 1856 he said:

We would sy o the slave-holder appllenst (for ehurch member-
ship} ‘God earmot sa aceepd you; and it would be foolish and wickesd
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to recelve you caly fo incresss your gurprise st the Judgment ak
hearing your doom In these terrible words "Inasmuch & you Bave
don it oo the least of thess, my beethren, you hove done it als
unto me" ™

“Brother” Fes's activities took him over some cight sounties, speaking
in sehool bulldings, churches, courthouses and open fields, James S
Dinvis listed five permanent churches Fes had orgnnized still operating
in 1853, But the number ope man can reach with hls voeles iz only an
infinitesimal part of the job to be done; he wrote pamphlets and worked
as colporteur circulating his tracts and others from town to town, He
rode horseback, sometimes alone, sometimes with hiz wile and seon, on
occasion, with one of their growing number of children — though, as he
remarked later, they mever lacked for friends to mind the bables, Among
hiz friends were the Haodsons and the Haye of Dripping Springs, whoss
grown children after the War moved their pwn children to Berea to
enter them in schoal,

Among the churches he organized was the one in his and his wils's
native county of Bracken in 1848 Here his wife's family was “econverted,”
which included papers of manumission to their few slaves, This little
church, first arganized in a schealhowse, grew untll a new ballding was
necded. Brick, the congregation thought, iurﬂi&l}r.hlh&mmﬂiu
canstruction Fee ralsed with his fAock the usual guestion, if “when this
house shall be erected, a colored man, slave or fres, shall come in and
sent himself as ony other man™ Some said s, Some zaid that while
it was obvlously the Christian thing to do, and semething that they did
in the privacy of their own homes, in a public place such & policy might
not be safe, Fee's answer that, *It will always e wise to do what s
peofessedly right" wen the day, and over the door of the new building
was placed a marble slab inscribed Free Church of Christ, which was
interproted by its paster to mean, Church of Christ, undenominational,
free to all men,

Im 1854 the Fees moved to Madison County, to a piece of land given
them by Cassius Clay — later United States Ambassador to Bussin —
for » home, A likeminded community grew up around thermn, forming an
island of peace from which Fes, the Reverend George Candee and the
Oberlin people whoe were to come later could make fornys inte less
hespitoble parts of the state, preaching, crganizing schools and distrib-
uﬂrﬂhﬂ;ﬂﬂﬁnimhuﬂnumﬂﬂﬂﬂdlﬂmm&ﬂﬂrmﬂw
colonists and was tsught by Otis B, Waters and (7) Linceln, both
Oberlin students,

While Fee was chopping wood with George Candes the idea of &
Mﬂu“hmlmg up, &5 o place where ynungpenple would be educated,
nﬂuﬂghthmhmhulmp&hﬂ}*“iﬂthﬁpﬂﬂ{plﬂﬂilmh
religion and liberty and justice in government; and thus permeate the



BEREA COLLEGE 2735

minds of the youth with these subjects™ It was at this juncture that Fee
met John A. B Bogers, who was to become the first principal of Berea's
next higher scheal, the Academny, In 1838 Hogers had just come to
Kentecky from Oberlin In the employ of the Amerlcan hllsslonary Asso-
ciation and was leoking for some good work to which to set his hand.
He was a fervent abolitionist and not less a lover of learning. Under his
direction the venture thrived; students poured in from Medison and
adjoining counties. In 1859, having formally organized themselves, with
a board of trustees, the famous constitution wes sdopted stating that
“this ccllege shall be under an influence strictly Christlan and a8 such
opposed to sectarianism, slave-holding, caste and every other wrong
institution or practice." Enrcllment was brought up to ninety-six, some
of whom left over the results of a still theoretical discussion aof the
admission of Negro students, should such apply.

For all that its anti-slavery sentiments were widely held among the
meountaireers who were Berea's neighbors — o mayvbe beesuse of this
= the little community led a precarious existence, Fes's daughier is
reputed te have sald that she had grown up thinking that all people
had mobs — like thunderstorme. The storm that could not be weathered
came as the aftermath of John Brown's raid an Harper's Ferry. On
December 23, 1855, while Fee was In the cast ralsing funds, the Rogers
home wae vieited by a ‘committes’ of the State's most ‘respeciable’ eiti-
zens bearing a ‘request’ that Rogers and his sialf leave the State within
tem days. An appeal to the govermor for protection being refused, they
decided o leave the Siate for a time. H. E. Fairchild thus describes the
excndig:

The whols comenunity gathered as the exiles left, and, under the
broad sly, with bared bosads, they wore commiiied to ibe cure of
Almighty God by Reverend George Candes, who had come from his
heorne im Jockson County to cheer with his undaunied faith those
whi were about to leave.
Fee, having previous appointments, returned fo keep them and to preach
npakn in Bethesds church house before setiling in Cineinnati to wait out
thee worst of the storm,

In 1264 the Fee family slipped through the battle lines and gathersd
inta classes the ehildren of sympathetie families in the immediate neigh-
barhood, Fee, his wife and eldest dasughter dividing the labor of teaching
amang them. But while thus engaged the voice of the Lord scemed to
spenk to him, saying “until the work of the battlefield shall be first sat-
tled there will be noe permanency or marked progress In your work here,
either in school or in church; go do veur part" 5o Fee, who had boen
refused admission inte the Union army for “a physical debility™ — prob-
ably sge — walked with his cldest son, Burritt, the some thirty miles to
Comp Nelson, Here he sot up o schogl for Negre soldiers and their fami-
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lies. In later years he wos to refer to Camp Nelson, the point at which
so many Negroes first knew freedom, as the “cradle of liberty to cen-
tral Kentucky ™

When the War was ended e went again to Berea; one after snother
the other exiled families returned. The Hansons came back and re-
baailt their sawmill to provide lumber for buildings and work for im-
poverished students, Farmer teachers returned and new ones wene sdded,
and the history of Berea as an institution of higher education was begun.
And finally came the test of the sericusness of their stated intention to
sccopt s students all “mode in God's image™; Nogro soldiers, still waar-
ing their uniforms, began 1o apply in large numbers. The school stood
firm, in spite of the fact that white students began to leave, But the
latter wore back for the following term in even larger numbers, for —
at Hogers put it — the *poor whites’ from the hill country felt more at
home in the company of ex-glaves than they could have with white
arisiocrats in othor schoole — even if they could have afforded to abtend.

For the ten years ending in 1878 the averape attendance was two
hundred and cighty, of which onehalf to three-fifths were colored
pnd the rest predominantly rural southern whites. It was claimed in
1578 that at least half the Negro teachers in the state of Kentucky had
recoived all or part of their training at Beres. The annual commencement
exercises drew thousands of people every year to listen to the speeches
of Negro and white students, men and women. As William Lloyd Gar-
rison said in an appeal for funds, Berea was “no longer an experiment,
but a fixt fact”
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Building Bridges
for Educational Reform
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Abstract

Prior ragearch on Appalachian students haz noted key differances in aca-
demic performance comparad to the ganaral population, but few research-
ers have examined the influence of cultural values on academic attitudes
The current study tested the hypothesis that the association betwean col-
lectivism and academic attitudes (8. academic eficacy, school cannected-
ness, and fear of academic success) would be strongar among Appalachian
students than among non-Appalachian students. Participants were 50% uni-
varsity studants from Agpalachian and non-Appalachian regiong of Kentucky
and Georgia who completed survey assessments of the variables. A series
of regrassion analyses confirmed tha hypotheses. Thege results highlight the
impartance of applying cross-cultural theories to explain regional differenc-
o5 within eountries,

Keywaords
culture, Appalachia, school connected ness, fear of success, academic efficacy,
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Appalachia, defined by the federal Appalachian Regional Commission (ARC)
as a region that follows the Appalaschian Mountains Fom nonbheas: Mississippi
to southwest New Yok, includes portions of 13 states in the castern United
Snatex. The Appalachian Region histonically has been recognined as coopomi-
cally distressed. For example, the poverty rate i central Appalachia is currently
2% compared to the national average rate of 10% (deMarmms, 199%; Chwens,
2000, Tickarmyer & Duncan, 1900, TS, Census Bureans, 2000, 2008), In ackdi-
tiom, the unemplovment eate in the second quaner of 2000 was 1% higher in
Appalachia tham in e Unined Saates a2 a whole (Appalachian Regional Com-
mission [ARC], 2009}, Appalaclaa hos also experienced severe difficulties in
acadernie retention, The high schood dropout rate 5 almos: double that of the
matwaial average (Lad, Cataldi, KewalRamani, & Chapman, 2008, and only
12, 3% of the Appalachian adult population hold a college degres, compared
1o thee resticral average of 2 1596 (1.5, Census Bureau, 2000). Poventy, unemploved
parents (Seals & Harmon, 1995), and inadecquate schooling may therefore
present major roaclblocks to college-bound Appalncinm sdolescents msd yvoung
achudts (deMarrais, 1998),

Adthough the Appalachian regron was determined by poliicians, and not
by socinl scientists, there are 2ome notewonthy differences between some
Appalaching areas and areas outside of Appalachia, These differences are
mest prominent o the Southemn Highlands region of Appalachia, which includes
parts of Kentucky, Tennessee, and Georgra. Thes subregion of Appalachun tends
to show considerable economic distress as well a8 some cultural differences
with the rest of the United States. Despite the challenging conditions people
from the Southern Highlands fce, many sdents from this region siccsed in
eollege. The reagons behmd ther success, hiwewer, are rarely examainsd
Takmg a erosds-cultural spproach, we propese that regional culture and the
embodiment of prominent Appalachian cultural valses explain some of their
guceess. The purpose of the current study 18, therefore, 10 examine cultural
differences betwesn Appalschian and non-Appalechian regions of the United
atates mud the consequenices of embodying culural vales 1 an academic
setting. In partcsdar, we suggest that colleciivism, a value less commonly
emphasized in mainseam American culiure but prevalent msome Appal achian
regional cultures, may help explam the academic success of studenis from
ihat regron.

Culture and Appalachia

The individiuals within a culnare typically share values, and are often motivated
1o seek, both conscrously and unconscioasly, to embody the valwes of their
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culture (Brigling 1993; Goodenough, 1973, Kroeber & Klucklohn, 1963) Gener-
ally, domg so results in heightened sausfaction and filing to do 5o resulis in
heightened anxiety (Spiro, 1961) Thng embodyving particular values has
mplications for culfural members® abality to fmction both secially and psy-
chologically (¥ Andrade, 1984). Two of the most common values examined
m cross-cudiural research are mebividualism and collectnvism. People m mdividu-
alistic culiures tend o give prionty 10 personal goals and imerests over the
goals and ingerests of their family, in-group, or community, wherexs people in
collectivisiie exdiures tend 1o either make no distinetion between personal
and collectrve goals (e, “my Brmby"s ieresis are also roy merests"™ ), or they
give priedity to the goals and mmerestz of their family, m-group, or comn-
mity over their own (Tnandis, 198%). People in laghly collectivistic cultures
tend to also be concerned about the resulis of their sctions on members of
their m-groups a8 well as share rescumoes, fee| mierdeperndent with, and mvolved
in e lives of fellow in-group members (Hui & Triandis, |986). In general
people who live in haghly collectivistic cultures often atiend o the necds of
their in-groagp over their own.

Most rescarch focuses on international differences i individualism amd
collectvism (e.g, Koln, 1969, Triandis, 1995, 2005, bul ot all residentsof a coun-
try necessarily share these valwes. Indeed, rescarch suggests that a wide vanety
of cultural meaning systems exist within coumtrics such as the United Seates
{Ploant, Maskus, & Lachman, 2002, Vandelko & Coben, 19907, Tapan { Kitavama,
Iehii, Imada, Takermura, & Ramaswarmy, 2006}, Australia (Kashima of al , 2004),
mnd Brazl (Haich, Koller, & Daas, 1993). More specifical by, although the Uised
States hag earned 3 reputation &= the most individualistic nation i the world
(see Kim, 1994 for a review), residents in several collectivistic LS. regions
exhibit sirong endorsemmen of Gumily and commmsty vabhses (Varcdello & Caolen,
1999}, One of these regions is Appalachia and even more so i the Southern
Highlands region of Appalachia.

People who live in the Southern Highlands area of Appalachia (ie., castern
Rentucky amd Tennessee, western Nanh Caroling, and northern Georgia, among
others) tend 1o crmphasize more collectivistic values than those living owtside
of the region. These values include o strong scise of Bmily osigin (Beaver,
1986, Halperin, 1990, Keele, 1998) and kinship tics (Battcau, 19824, 19820,
Bryam, 1981, Matthews, 1968, cosleepang between infants and mothers { Abbott,
1993}, a seneee of community o2 both a social wdentety and a type of social
organgeation {Beaver, 1986, Brown, 1988, Halpenn, 1998, Hicks, 1976; Kaplan,
1971}, and a srong desire 1o avodd conflict (Beaver, 1986, Hicks, 1975, Keefe,
1998}, Oiher charactertstics of this cublure include keeping cutsaders at a dis-
tance, being attached 1o one's geographic region, a sirong sense of religion
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and personal vabess, and being less open tachange { Baldwin, 1996; Montgomery,
2000, Shinn, 1999). All of these claracieriszics ane similar 10 collectivistic
culumes i oher oreas of the world and within the United S3ates, many of which
can be traced (o the economic conditions of these regions (Trandis, 2005)

Some ofthe reasons for the differential academic cutcomes for Appalachians
may e partially tied o the collectivistic culhural values of the region and the
degree o which these vabhees are allowed 10 be expressed in the acadermieo
setting. Yery litle research has examined Appalachian and non-Appalachnan
regions from a cross-culiural perspective, much less so mihe acadenie domain
Receni research findings suggest, however, that there are notewornhy differ-
ences between these regions in cultural expression and performance. For
example, Wilsen and Gore {2010} found that the association between school
commectedness and acadermie perfomance was musch stronger imong Appalachian
college shudents in hentucky than among non-Appalachaan students. In addition,
Crore and Wilburm (20107 found in two studies that Appalachian studends in
Renmscky who embraced collectivistic vahses, both generally and in academic
contexts, performed betier in schoo] than shedents from non-Appalachian
regions of Kemucky who embraced collectivistic values

These prelimpery resulis demorstrate that the ability 10 express collectiv-
istic values has positive implications for Appalachian students’ aweess, bt
these studies focused enly on scademic performance. Several other hetors
help determine students” academic success, such as their mtitudes toward
their abilities and toward their school. In addition, the resulis of past research
can only describe students in Kentucky but not necessarily students in other
Appalachisn stares. Therefore, the cwrent research expands on previous
work by mehiding Appalachian regions in more than one state and by exam-
ining ackdimsonal variables that are relevant 1o a successful academic experience
Taken together, we expect that regional cobure will moderate te association
berween cultural values and acstemic attitudes (efficacy, comectedness, and
fear of academic success), Specifically, we predict that the association between
collectivism and academic attindes will be stronger among Appalachian sou-
dents than among non-Appalachian studenis. The following section miroe-
duces the thiree outcome varinbles of mmeres, why they are important to he
academic experience, and specific predictions for how region and collectiv-
ism will influence the degrees 1o which these scademic attitudes are expressed.

Regional Differences in Academic Attitudes

Acodemic afficogy. Studeniz need more than just ablity and skills 10 be sue-
ceszful; they abio need a serse of confidence to use their kills and abilities
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and 10 regulate their learmng (Bandura, 1993, Seli-efficacy s defmed as the
“beliels in one's capability to organize and execute the courses of action requined
o mannge prospective sifuaticas” (Pajares, 20000, p. 6). In scademic ssiiings,
seli=eificacy beliefs help contnbute 1o the prediction of outeomes bevond the
conributions of ability, previcus attainments, knowledege, and skill alone
{Klassen, 2004; Pajares, 1996, 2002k Schamk, 1995), In sddition, sudenis
with high leveks of seli-eflicacy mre more likely 1o set and purae higher academic
and career aspirations than students with lower self-efficacy beliefs (Bandura,
Barbaranelli, Vinono Caprern, & Pastorells, 200 ; Schamle, 2003; Zmmerman &
Bandura, 1994, Zimmerman, Bandura, & Martinez-Pons, 1992},

Cross-cultural research can help explain how different cultural practices shape
sl f-efiicacy beliefs and how those e ficacy belie & might operate a8 & fumne.
tion of culiure (Pajares, 20000, Alhough some reseaschers have foumd higher
academic efficacy beliefs among indvidualistie shedents than colledmaste
s, there are also some similarites. For exampde, Blassen (2004) fosmd that
past performance was a signi ficant predictor of self-efficacy for both Anglo-
Canadians amnd Asuin immigramts. We argue that efficacy beliefs, like aca-
demic performance, are indicators of positive pavchological hmctioning cae
i part 1o the embodiment of cultural values. In shom, we argue that collectiv-
Em leads o more positive imetioning among Appalachian studems and it
leads toless positive fmctioning among ea-Appalachian shadems. Therefore,
we predict that the association between collectiviam and academic efficacy
will be pesitive ameng Appalachian students and negative among non-
Appalachian students.

Schoel connectedness. Humans have a primary need to fee] a sense of belong-
img i o group {Baumeister & Leary, 1995, Gross, 1954 School comectadness,
a comstnect that taps mio studems” feelings of belonging, is a college stu-
dent’s subjective sense of “fit” within the universaty and the perception that
they are personally acoepied, respected, included, and supporned by oibers in
the academy (Bollen & Hovle, 1990, Goodenow, 1993, Hagerny, Willlams, &
Ohe, 20005 A member of studies ave found than a high level of connectedness
o ihve umiversity postively affects students” persistence and graduation racs
(Hotclkiss, Moore, & Pits, 2006, Fea, Redsen, Betl, & Caplan, 1997). As exam-
ples, Goodenow (1993 ) foumd that shedents with a hagh sense of school con-
nectedness had higher first quarter and acadermic year grade poim averages
than those with low connectedness

Although livtle research has been conducted on cultural vahees and school
connectedness, regional differences in connectedness and its consequences
have been noted. As mentioned earlier, Appalachian schools are known to
have severe di fioulties inacademic retention{Lard et al,, 20087, Appalachian
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students are more Likely than others to come to college with these collectivas-
tic and egalmarian social valwes, and the need to maiimain foods 1o thedr places
and people of ongin. Becouse Appalachian studemnts come to the university
from a culture that emphasizes strong family and commumity fes {Battean,
19824, 19620; Brown, 1988; Bryant, 1981; Halperm, 1998; Hicks, 1976; Matthews,
1907, a higher semse of cormectedness at the umversity tends to bene (it
Appalachian students more 5o than students who are not from Appalachia (Wilkson
& Gore, 20100, In short, highly collectivistic stedents from Appalachia are
more modivaied than others to comnect o their college or university m ferms
of the relationships with teachers, with fellew sudenis, and with the mstibu-
tion as 8 whole, For these students, being able to commect to the university and
other studenis would be an expression of their ability to confimue o be collee-
fvistie manew environmient. Therefore, we predict that the associstion between
collectivism and school connectedness will be swonger for Appalachian stu-
dents than for pon-Appalachian studems

Fegr of academic sicoess. Attitudes ioward academic success are not always
positive; stme individuals expenence discomfont when they succsed at a sk
of cuiper form others (Exline & Lobel, 1999, so they coneeal their accomplish-
menis {Cross, Coleman, & Terhaar-Yonkers, 199 1) or downplay their per for-
mance [ Heathermgion et al, 1993). This fear of academic swccess is more
likely to oocur when it threatens the fulfillment of affiliative neads, such a5
the need to feel socially conmected (Jordan, Kaplan, Miller, Stiver, & Sumrey,
1941 ), ihee need 1o feel a sense of belongmp { Baumeister & Leary, 1995}, and
the need to feel attached [Ainsworth, 1989). For example, some students
report that their parents will not approve of therr scademic achievements
(Exline & Lobel, 1999). People who are fear ful oftheir owmn suceess at school
and ot work tend to display low intrmsie motivation ioward tasks (Zuckerman,
Larrance, Porae, & Blanck, 19800 m addsion to low self-esteem, need for occu-
pational achievemen, and self-cvabuations of job perfommance (Goh & Mealiea,
1984 ). Homer (1972) proposed that fear of acadernic and professional suc-
cess could be used o explain inconsigencies in achievemen: motivation n
women, but subsequent studies. found litle evidence that thiz is the case {sce
£uckerman & Wheeler, 1975 for areview) Cross-cultural resecarch hus, how-
ever, found more convincing patterns.

Fear of scademic success increases when suceess implics “breaking rank™
from friends and family (Exline & Lobel, 1999, As a resulf, 0 occurs more
commonty among students from collectivist cultures because of the threat 1o
relabonship mantenance. Collectivist cultures reward interdependence (Markus
& Kitayvama, 1991}, cooperation (Domina, 1992}, and conformity (Were,
Rothbaum, & Blackburm, 1984, all of which would likely increase o fear of
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success {Exline & Lobel, 1999). Indeed, when interacting with members of
therr in-group, individuals from eollectivistic cubures tend to downplay their
achievementz and abiliies 1o avoid appeanng better than others (Bhodes,
1989, Swisher & Devhle, 1987} This is particularly the case among women
of collectiviss cultures (Wa, 1992), among foreign-bom mndividuals who are
bess acculterated to an mdividunliste culiuee (Ho, 1987), and among indi-
viduals who have a high need for soctal-orientation achicverment, which
mvolves suceeeding for the sake of one's family rather than for one’s own
sake (Lew, Allen, Papouchis, & Ritzler, 1998) Based on these findings, we pre-
dict that the azsociation between collectivism and fear of academic success
will be stronger among Appalacloan stedents than among non-Appalachian
students.

Method
Participants and Procedure

The 603 participants in this snudy consisied of undergraduate studenis enrolled
i psychobogy courses al Exstern Bentucky University (i =21 7hor the University
of Georgin (i = 358}, both of which attract stwdents from the Appalachinn
{n = [33} and non-Appalachian regions (o = 472% They received cither
course completion eredit or extra eredit in exchange for their panscipation
Of the Appalachian partscipams, T0% defined their hometown ae rural (e.g.,
Belfry, KY, Franklin, GA}, 24% suburban (e.g., Richemond, K'Y, Dalton, GA),
and (P urban. O the non-Appalachian participams, 1996 defined their horme-
bown a8 mural {e.g., Harrodsborg, K, Millen, GeA, 653% delined their hometown
as suburban (e.g , Frankfure, KY, Albarwy, GA), and 17% urban (e.g . Loudsville,
KY, Atlanta, GA} The median income for the Appalachian participams’
mectleers was bebween 1TS5200000 and UISE40.000 and between TTS540,000
and LISS60,000 for their fuhers, The median income for the non=-Appalschion
participants mothers was between 1U5520,000 and US540,000 and berween
LIS550,000 and LIS$ 100,000 for their fathers. About 40% of the Appalachian
panmicipants reported & of more generations living in the arca where they
grow up (chading themaelves ), whereas only about 396 of the non-Appalachian
participants reported the same.

For the entire sample, most of the sample waz female (65%, 34% were
male, 1% was unspecified), and mosr of the sample was Eusopean American
(B4%), with Afican Americans and Asian Americans cach making up 4% of
the sample. The majority of the zample was bom between 1987 and 1989
(67, meanmg mostof the semple was between 18 and 21 vears old. Agesranged
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from 1% to 56 for the sample. Most of the sample (6%%) made USS400 or less
per monity, and most of thermn had parents who had ot least graduened from
high school (67% had fathers and mothers who had both completed high
school) although only o portion of them had parents. wheo had gradwated from
eollege (25% had a father with abachelor's degree; 20% had a mother with a
bachelor's degree). Despite all of the studems coming from psychology
courses, lesa than 1096 were psychology majors, with viriually all scadermio
areas represented in the sample.

Participanis compleied a survey questionnaire by loggmg inio an online
data collection system and volunteering for the stwdy by accessing the link to
the survey. They read an mformed consent statement and then completed the
measures associsted with this stedy a5 well as a vanety of other personality
and academie szsessments. On completion, they were provided with a debnef-
g statemerni.

Materials

The swvey questionmaire completed by the participants inchaded all of the
measures described below. Additional measores o other purposes were
inchsded im the packets; they will not be discussed fumher here. Participams
indicated their responses 1o items on a S=point scale (| = strongly disagree,
5 = strongly agree) unless specified otherwise. For all multiple item scales,
mean rafings were caleulated swech that higher seores indicate higher levels
of the construct. Table | displays the descriptive and reliability statistics as
well ag the bivaniate corvelations amvong the vanables.

Collectivism. Four tems from Chen, Brockner, and Chen's (2002 Group
Valve subscale were used 10 msess collectivism. Example items meluded,
“People should be aware that if they are going to be pan of & group, they
sometimes will have to do things ihey don't want oo do,” and Tt is important
1o respect the decistons my Bmily and friends make.”

Acodemic efficacy. The 3-fiem Morgan-Jinks Swodem Eificacy Scale
(Morgan & Finks, 1999 was used to assess shadent efficacy beliefs about
schiool success. Some example ierms from this scale are, “1 could get the best
grades in class if | tried hard encugh,” “1 am one of the best snadents in my
clasa,” and T will quit school a5 soon a8 T can”

School connectedness. Participants completed the 14-mem School Connect-
edness Scale (Florell & Moore, 2007} to measure the degree to which they
felt they were active participants o their school. Example items included,
“There are lots of chances 1o participate in ¢lass activities and discssions,”
and “There are lots of chances for one-cn-one with teachers.™
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Table |, Correfationg Among Variables With Descriptive and Reliability Statitics

‘Wariablng | 2 3 a4
|. Collsctivem — N 2 5=
1. Academic efficacy — A i
3. School connectedness —_ Jap-
4, Fear of academic success —_
M EN-L] 331 - 134
D 56 0.34 044 0.3z
@ L ar oG ]
A T

Fear of ceademic suocess. Puckerman and Allison's (1976) 27-mem Fear of
Success Scake wak ised 1o measure respondents” perceptions of the benefis
of success, perceptions of 1he ootz of sucoess, and altiudes 1oward success
when compared to other alternatives. Someé example items are, =T expect
other people to fully apprecinge my potential ™ and “T believe that succeszful
stpbents are ofien sad and lonely.”

Regional arigin. To determine participants’ regron of omgm, we asked, ~In
which towm or city did vou spend mest of vour childbood ™ Participams’
responses were then coded as being Appalachian or non-Appalichian acoord
g to the county within witich the town or city was located. The Appalachian
courmies were noaed by referming to the Appalachian Regional Commission s
ligt of cournies in Kenmicky and Georgia (hap:/fweow ane. gov/index ),
whiich sdentifies the coumies that are 10 be considered part of the Appala-
chdan region

Addivemal demographics. Pamicipants also inchcaed their gender {1 = male,
2 = female), the estmated amount of ineome each parent made while they
were growing up (0 = did mar work, 1= lexy tan USS200000, 2 = UDSE20 M-
LISS40.000, 3 = USS40,000-USS60. 000, 4 = UST60 000-LISS80 (g, 5 =
LSS50, 000-L85 100,000, 6 = USSIO0a0-USEI 20000, T = LSS 20000
LISSI40.000, & = USSI40000-LIS5 ] 60, (n), 9 = LISST60 000 LSS 80, (i,
10 = LIS3 180, (i-LISE 200, 66, 11 = more than USE200.000), each parem's
education level, the mumber of generations who lived inthe area during child-
hood (= [nchading vourse I, how many generations of vour family lived in the
area where vou spent most of vour childhood ™), their personal mombhly
imeome (1 = USS0-US3200, 2 = USSI00-U55400, 3 = USSH00-U55600, . . .
15= LISE10.0004), their birth vear, and their college major.
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Results

Mean Differences by Region and by State

A geries of independent samples 7 tesss examined the differences between
Appalachian and non=Appalachian sosdents on all varinbles inctuded in the
hypotheses as well a8 some demographic varables also collected i the sur-
vey., The resuhls imdicated that Appalachian stuchems scored significantly
higher than the non-Appalachian stedents on academic efficacy, M, =
354, 50 =039, M = 325, 50 = 028, N603) = 962, p < .00, uxd
school connegtedness, t‘i‘ = 345, 50 = 0.50, Af =336 8§=041,
NG03) = 2.88, p < 01, I addition, the results indicated that Appalachian
stuchemis seored marginally higher than non-Appalachian students on collec-
tivigm, M = 348, 80 = 0.63, M . 337, 5D = 0.56, {603)= 1.79,
p=107 Tf’r;n: were no diffierences ﬁ:mlwlm ini the amount of ncome
the mother madde while the participants were growing up, M, =4.02, 5D =
4.40, M:mm = 372, 5D = 398, H595) = 0.75, rr, but rﬂ Appalachian
stuchemis reported their fathiers ag having lower levels of income W, _ =510,
SO=418, M =661, 50 =412, {590) = 366, p < ni"':hd they
reponted more generations living i the area whene ey were rasead .lfw =
320.5D=19M.M_ .. =220 50=194, 4579 =547, p < 01 than the
non-Appalaciian s:m‘nu;

A second series of independent samples ¢ tests examined the differences
berween studems in Kentucky and Geongia on all vanables mcluded in the
hypotheses. The results mckicated that smdents from Kentucky scored signifi-
camtly higher than studems from Georgia on Academic Efficacy, .'Irl"l = }.62,
S0 =036, M =315 3D =015 nodd) = 2295, p < 0 m:n.‘f Schiool
tmmmﬂ-r“ =355, 580=053 M =320 SD=03, n6M)=T.61,
# < 01 Similar 1o Fhe Fimfings mmﬂma&‘am. there were no differences
berween states in the amount of income the mother made while the parici-
panis were growing up, M, =4.13, 5D =45 M =360, 5D =354, [636)=
1.56, rx, but the Kemucky studems up-nnedlrnl:ﬁ':ﬂms making lower leveis
of income, M =524, SD=435 M =078, 5D=3.91,0631)=450,p<
01, and more generat:ons living in the area where they were raised, M =
320, 5D = 2.69, ,h"w|i = 1.96, 50 = 1.15, (618} = §.36, p < .01, than the
Georgia students. As noted below, sate of origin did no1 imeract with the
moderation effects.

The Maderating Effect of Appalachian Origin

To test the hypothesis that the association between collectivism and acade-
mic atitudes would be stronger among Appalachian students than among
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non=Appalachian shxlents, thmee hierarchical linesr regresston analvies were
conducied. The binomial Region score (= Appafachia, | = non-Appalachin,
the centered collectivisrm seore, and therr interaction term were entered as the
imclependent vaniables, and academic efficacy, school conneciedness, and fear
of academic success were entered as the dependem variables (see Table 23

For acadermic efficacy, the results revealed sigmificant mamn effects of
region and collectivism, which were qualified by o sigmificant interaction
effect (p < .01} In scenrdance with 1he hypathesis, simple slopes analyvses
reven had that the asgociation between collectvizm and academic efficacy wos
poitive and sigmficant among Appalachian stnadents (p = 358, p < 01, see
Figure 1], but contrary to our prediction the association was also positive
among mon-Appalachian students albeit weaker (= .8, p < 05)

For school connectedness the results also revealed significant main effects
of region and collectivizm, which were qualifled by a significant interaction
effect (p < .01} In accordance with the hypathesis, simple slopes. analyses
revealed that the association bBetween collectiviem el schood connectediness
Wils more positive among Appalschian studems (f = 34, p< 01; se¢ Figuwe 2)
than amang nodi-Appalachian shadents (f= 17, p < 01}

For fear of scademic success, the results revealad a main effect of collec-
tivism, which wis qualified by a significas imeraction effect (p < 01)
Similar to the resulis mentionsd above, the simple skopes anmnlvsis revealed
that the association between collectivigm and fear of academic soess was
sronger among Appalachian studems (P = 25, p < 01, see Figure 3) than
among non-Appalachian studems (f= .14, p< 01} Thus all three hypotieses
were confirmed with 1he exception of the pradicted association between col-
kecrivism and efficacy among non-Appalkschians,

To distimguish between the effecis of region and those of gender, the
effects due to the tvpe of ww in which they were raised {i.e., rural, suburban,
urian], due 1o the tae they grew upin (Rennscky of Georgia ), or due to teir
failwer's income, a ssnes of follow-up moderation analyses wene also con-
ducted using dummy coded Gender (0 = male, 1 = feumale ), Rural-Suburban-
Lirban (0 = raral, 1 = sulwerdem, 2 = wrben), and stae (0 = Keueky, | =
Creorgio) scores and the centered aiker s MCOMe SCOre as covarinies éntened
separately ino the regression amlyses, The interaction effects all remained
significans wilh the mchsion of these covarimes, which demonstrated that
our findings were oot due 10 confounding fctors.

Discussion

Almost all of our predictions were confirmed by the resuits, witich showed
that the msociation between collectivisn and scadersic mtinsdes s ronger
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Figure 3. Region x Collectiviem predicting fear of scademic success
~p < 0l

among sdents from Appakichian Kentucky and Georgn than from regions
owtside of Appalochinn Kenmucky and Georgia, whether thoss aritsdes are
positive (academic efficacy and school conneciedness] or negative (fear of
acacdemic successh The only prediction that was not confirmed was the
liypothesis that the msociation between collectivism and academic efficacy
would be pegative ameng non-Appalachion students, Instead, we found that
thas association was positive althiough it was quite weak, Tlus may be because
inchividualism and collectivism are erthogonal constructs, which would sug-
geat that the intermalization of more collectvistic values does not necessanly
mean that the student has less individualistic ones. As o result, expressing
values that are marginabized by one’s own culture may have little bearing on
a student’s attitude, All of this suggests that stedents from relafively indi-
vidualistic regions can fonction normally if they inlernalize collectivistic
walues, as leng as they aleo internalize the individualistic aitiudes that theis
réghonal qulture deems important,

Owverall, these results provide evidence that academic atiudes are 3 fung-
tion of the students” culturl environments. The cultural éovironment for
many Appalachian students in Kentucky and Georgin 15 one that emphiasizes
collectvistic values, o that those who internalize these values as their own
will pereeive their seademic environment in o similar fashion. For example,
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a highly eollectivistic Appalachian student will be motivaied to maintan his
or her conmections with others and to the instmution as a whole, but e or she
will also be ambivalent toward the prospects of academic success. These oul-
comes are similar to results found in crose-cultural research with intenea-
tional samples: members of collectivistic cultures seek to emablish conmections
wilh others and vo manmtain their carment relationships, a process which some-
times requires some degree of self-swrifice

The results imvobang scaxlbemic efficacy differ slightly in that efficacy
belwefs have little s face connection (o the maimtenance or enhancement of
conmections to olhers. These belie iz are, however, indicators of positive pay-
chological fmetioning, wihich i8 due in part to e succesziul embodiment of
eudtural values, This may exploin wiy Appalachian students whio are highly
collectivisme, and who are thene fore expressing the vahies of their own cul=
fre, are more confident in thelr scademnic abilities than are those who do ot
express these values. This may also explaim why the asociation between col-
bectivism and academic efficacy 18 weaker armang non-Appalachian stadents
As mentioned earlier, collectivism for this second group i= not &8 impoant
ns it 18 for Appalachians, so expressing if does nol speak to their cultural
membership one way of another. As a whole, these results have several
mnplications for cultural psyehology, particularly as it relates 1o pevehologi-
cal functioming within speci fic domains.

Implications

Culnral valees play an imponant rele in scadembe saccess, Gore and
Wilbum (2010, Suely 2) showed thm Appalachian college students wio
expressed collectivistic academic values tenced to perform beter in schoal
than those who empliasized less collectivigtic values, The resuliz of our sudy
Build on their work by showing i this finding extends beyvond scademic
performance. The embodiment of cultural values also relates 1o confidence
i one ‘s abilites, 10 e expenence of school commeciedness, and anxisty
toward scademic achievement

The curemt study also expands on previous work by showing that this
plienomenon 8 evident in states other 1han Kenhecky. Ahbough we only
imchaded data from one other sute, Georgia, it nevertheless implies thar the
miluence of collectivistic subculnmes within Appalachia i= not confined 1o
singhe region of one sate, More generally, hese resulis bald on recem
research in eross-cultural psychology that has examined reglonal differences
ratheer than imermationl differences (Huidt et al, 1993, Kazhirma et al., 2004,
Katavama et al., 2006, Plas et al., 2002, Yandello & Cohen, 19997, The most
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motahbe dhfference between this stody al others on regiomal culture = duat
meost of the previous work has ideswified areas that diflfer on a single consarct,
guch as levels of indivihualism, collecthism, or self-esigem. The current
sy takes this work one step Nher by examinmg vanahaligy in the degree
1o which members of 1hese subculnres express these beliel, and more impor-
tamthy the consequences of holding behiefs that are in line with one’s culhre
Father than simply reaifirming it Appalachion studens are more collectiv-
istic thean cthers, we have shown that Appalaciian students who Gt their col-
lectivistie culhore will expenence more positive outeomes than those who do
mot, with the exception of them being more ambivalam than ofhers woward
their owm academic success, These results pommt 1o the diversity of culiural
values within Appalachia, and they also show that the embodiment of culiural
values appears o have 18 advamages and disadvaniages.

Dr smdy examined the association between cultural values and academic
attiiudes rather than academic performance. We focused on scademic afti-
miches rather than acadermic performance for two reasons. Firs, the influence
of cultural valaes on academic perfbmance, particularly in regard to regions
within Appalachin, hag alreacy been noted in recent work (Gore & Wilbum,
2010, Wilkon & Gore, 200100, Second, we argue that the analyzis of academic
attinides is just ag importan a8 academic performance due 1o the mportant
owtcomes tuat these attiudes predict. One measure of a university s SUccess
1% 12 ability 1o retun and grachoe its studenes, and 1o 1then place them in jobs
after grachetion. Academic performance = an indicator of studens” motiva-
ticn amd readiness, bt if does not necessanly predict whether a studem will
remain in school or pursee a career in their aren of sdy. In contras, both
academic self-cificacy and fear of academic sucoess predict sndents” aca-
demic and career motivation (Bandura et al., 2001, Goh & Mealiea, 1984,
Sclnmk, 2003, Zimmerman & Bandura, 1994, Zimmerman e al., 1992,
Luckerman et al., 1980), and academic retemion fas been predicted by schiool
commectedness (Hotchkiss et al, 2006; Zea et al, 1997T) This research was
ol chesigmed o comrment on which cultural vahies among Appalachian stu-
dems relate to retention and aspitation kevels e fuune applications of this
research program shiould examine those ageociations. In addition, s study s
limitations should be addressed and resohved before conducting further
research on this wpic,

Limitations and Future Directions

Some of the questions lef unanswered by this study are in par due o meth-
odology. More specifically, the collectiviem measure only imvalves four
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fems and 15 typically used with imernationnl samples rather than regional
subcultures” samples. Comequently, the number of items constrains our abil-
iy fo examine collectivism's wide amay of indicators, amd the concumean
walicity has not been tested between subculiunes. Therefore, the conclisios of
thas rescarch regarding dhiferences between Appalacluamn and non-Appalachinn
collectivism need 1o be made with some cawtion. Ancther limitation is tha
all measures were obtained using a self-report method, which leaves the
seores vulnerable 1o socinl desirabality and acquicscence ases. Addnional
mdicators of academic success, such as the retertion and career asparation
madicators mentioned above, were not included so the outcomes for these
students are not known. Future applications of this research should employ
more valid measures of collectivism, partieularly those that address subeul-
twral collectivism within the Lintted Sintes, and a more objective astessm éni
of stsdents’ peademic success, such as whether or not the studemnt drops ot
of college.

The Appalachian region extends Fom the northeastem to the southern
Umited States and incorporates 13 states. Therefore, further onvestigation is
needed 1o examine whether or not these findings replicate in other states that
contain both Appalachian and non-Appalschian areas. In sddition, examins-
tons of distincticns between urban and meal areas, between affheent amd
mapoverished arcas, and between northemn and southerm arcas, constitute
mportant avenues for future research. From previoas rescarch on cultural
patterns azsociated with urbanity and social olass (Plaut, Adams, & Anderson,
2000, Stephens, Maskes, & Townsend, 2007}, we expect that similar cultaral
differences may exi=t between these areas and may in part explain the differ-
enees between Appalachian and non-Appalachian regions. Furthermore, the
bwo universities that were sampled for this study may attract shedents bom
Appalachia who have undergone s considerable degree of detachment from
ther hometown. iher regional umversities and colleges near and wathin
Appalachia may be more cognizam of the needs of their students, and thege-
fore may meorporate collectivistic ieaching methods to accommodate their
sudents. A broader sample of colleges and universities would allow us 1o
examine e diversity within Appalaciia ag well as the effectiveness of col-
lege environments that incorporate collectivistic values.

Conclusions

Appalachian students face difficult odds in their ability to suceeed in college.
The results of this stedy suggest, however, that their attiuches are mfluenced
m part by the internalation of collectivigtic atitudes, valwes wiuch are
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emphagized by their regional culture, Wiken Appalachian shadents express
the collectivisic atimudes that are emphagized back home, they temd 1o be
confident in their abilities and feel connected o their school, but ey akzo
feel anxiows abma performing oo well. These remils speak to the impor-
e of culture in people’s ability to Rowction in various CIvVIONmEms,
particuliarly among Appalachiang. We recommend that wmiversiies with a
high represemtation of Appalachian stxdents should provide opporunities for
those stadents to reinforce their identity in the new =etting. This may include
course work on the region, service [eammng in Appalschian commusiities,
inviting speakers to lecture on Appalachian cubmre, and displaying
Appalachian antwork and other ereative works. The studems who are able 1o
“bring their culture with them” may be better equipped for the dihes and
responsbilities mherent 1o these environmens, and ther success is dener-
mined in pan by the embodiment of culbaral values,
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Postsecondary education in America, like the greater socicty, is
diverse and stratified (Davies and Guppy, 1997, Labaree, 19k
Rhoades, 1987), Institutions differ in size., mission, <ontrol, academic
selectivity, social prestige, as well as the demographie and socioeco-
nomic makeup of thewr students, and the valve of an education i par-
tally determined by the amount and type of schooling stedents acqguire
(Cohn and Geske, 1990; Knox, Lindsay. and Kolb, 1993; Paulsen, 1995;
Smart, 1986), Over the past several decades o substantal portion of
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determination but based on the likelihood ratio index (Long. 1997).
Finally. in the tables summarizing our results, estimated effects are
expressed in terms of work college alumni. Thus. a negative effect inds-
cites that work college alumni are disadvanraged on that variable relative
to other alumni, while a positive effect indicates that work college alumni
are advaniaged on a specific vanable,

RESULTS

In this study we sought o identilly, first, the umigue effects thal work
collzges may have on undergraduate educational ouicomes., defined by
the impct of work colleges on their studenis” skill and onientation
development as well as satisfaction with college, loan debt, and graduate
degree attainment, Second. we sought 1o identify the unique ¢ffects of
attending a work college on alumni job preparation, work experiences,
and employment rewards. Finally, we asked whether the effects of
attending a work college were general or condinonal on specific alwmn
charseteristics. In this section we present our resulis organized accord-
ing 1o these three lines of inguiry, Tahle 3 presents estimaied iotal and
direct effects of anending a work college compared to a liberal aris
college or regeonal institution on all 14 dependent vanakbles.

Undergraduate Educational Qutcomes

With respect to skill and crientation development. the resulis m
Table 3 show that work college alumni consistently reported an advan-
tage, and had greater overall satisfaction with their college experience.
More specifically. compared to alumni from both private liberal arts
calleges as well as those from public remonal nstitutons, work callepge
alumni reporied that their college experence had a sagnificanily greater
roke in shaping their orientations towards learning and skill develop-
ment. their development of emreprencurial and leadership skills, and
their overall understanding and awareness of their own citizenship and
other global issues. These significant and positive differences between
work college and the other alumni appeared in both our total effects
model, as well as in the more specified direet effects model, The size of
the significant effecis for these three dependent variables ranged from
246 10 741 of a 5D (see 8y ). irrespective of model specification. Alier-
matively, with respect 1o the development of personal and spiritual
oricniations, we found a distinet advantage among work college alummni
relative 1o graduates of regromal instiutions, bul nol in companson 1o
graduates of liberal aris colleges. All weether, among the cstimated
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TABLE 3, Estimated offects of graduating from a Work College compared o
graduating from a Private Liberal Arts College and s Public Reghonal Institution

Total Efects" Drirgct Effccts

Liberal Ars Regiomal Labstral Arts Kegromal
Drependent Variable College Institution Caollege Instination

Learning Onentatons and Intellectoal Skills®

B 1197 1.952¢ 1.130° I.767*
By, 260 A4 246 384
" o4l 078
Entreprencurial and Leadership Skills®
& 30T ENE e, LRk
By, 352 A4 A 461
. 48 06
Perscmal and Spiritual Orientations™
B 351 3292 JEs 12050
B, Rk A0 s ekl |
' 2% 139
Citizenship and Global Orieniations”
i |E3%* 3 140 1.750% 337
By, 579 141 557 706
5 ) AT
Scientific and Quantitative Skills*
8 ARk s A xas 6T
A, 160 Nl %1 064
e JHE JAE8
Crverall Satisfaction with College™
B g 264 A5 ] g
B, 25k A2 it A0R
e Y] 52
Total Loan Deka®
& =] A5 = K3 =145 =40
B, = hd9 =11 = el T =577
" 06 219
Graduate Degree Attainment’
& —.191 iIk] 170 —162
Expd &) His 1.3 B3 A0
Prewdo B Lt AR
Preparation for First Job®
I dke e i) 033
B, el L an M54 130
& I 6D

IMPACTS OF WORK COLLEGES H2

TABLE 3. {Continued'}

Taodal Effecis® Drirecy Effecis

Liberal Ars Regional Libernl Aris Regional
Diependent Variable College Institution College Institution

Preparuiion for Carremt Joh®
Il

JeEe arm =[] s
Ay, 65 a4 = [} S
& 0l 175
Full Time Emplasmeni”®
P 158 =117 RTEL 2
Expil,) 1168 R 1.410 102
Preralo- B 044 4
Annuad Salar”
I 174 - AR -7 5. (L
s, 077 1T | - 1%
e e 11 a3
Gansfaction with Current Job's Work Tasks'
& R ELL M54 BT
Hs, 0 7 Al k]|
& 015 28
Satisfaction with Current Job Rewards'
] 217 71 A1 Nk
By, i 14 43 53
& 24 i

Ware B are metric coefScients (in the onginal met o of the vamishbe. Uhe avorage statisacally
acljusted change in dopendent vaniables 1Bat B eapected from having attendisd a Werl Callege
Vi, @ Laberal Arts Colbogs or Regposal lestitutid), For coslisoous dependes) vanahies, By,
repeesents -standardized coefficiens (ihe amount of a standard deviation change in dependent
varnable related 1o a atlesding @ Wosk Collepe va. a Likeral Arts Collepe or Pabls Roponal
Imstifutiom), and & are cocflicients of delermimation (s pereent f vanagss mn Ehe depsnadeny
variable explained by all odher vanables in the madell For dechatomous dependent vanables
Exp &, b feprosents odds ratsos, whike F‘H‘mﬁrﬂ:h Il'llhl'p.lll!n- 1o the cocllicien! of detsrmisation
hut Based on the hlehbood rans imdex,

“Total effects equation ako incledes vanabdes: age, wx (mak = 1. female = 00, race
(white = . non-white = Q). paremis’ educational degree aitainment. parenls” income, wod-
ondary sehool grades. ACT Composite soore. procollege plam 1o aliain o gradeite degree,
precalkpe capoctations 1o apply for financea] aid, sbether or mol (ke college atiesded was the
student’s first choice, institmional scademic sdsctivity. and collepe praduation coharts
197470, 1984-86, of 19 Sop Repreane depeevs of frocdorre (el) = 15

vt efecis eypualiom mmclades all vanables specified ke 1olal c®ecle model, plas: collogs
grades and college najors, of = 12

"Dhrect efliectx equation includes all varmbles specifised in node =h", ples mantal slakus; sadis-
faction with college: amd the five skill and onienwlion developasent scales. &ff = 9.



IMPACTS OF WORR COLLEGES £

TABLE Y. (Consianed )

Toial Effects” Chrect Effects
Liberal Aris Regronal Liberal Arts F.qil:ﬁa]
Dependent Variablz Collepe Imstitmlion Callege Instatution
Preparation for Current Job?
B A9R" 3T = (WK S
s, 169 321 - i
& D6 e
Full Time Employment”
& 5% - 117 LR AW
Expl R} 1. 168 Wiy 1.410 1.0
Frepedo: B iTF ik
Anmual Salary”
i = |74 = 48)* =7 - 420"
By, -077 -214 -0 - 1%
R 205 293
Satisfuction with Curremt Job's Work Tusks”
& M) ASH 4 el
By, 2l AT A fiL]|
R LR 2%
Satisfaction with Currem Job Rewnrnds'
i et 171 N 30
By, 2 i 053 053
o 024 225

Nore: B are meerie coclficents (in the ongisal meines of 1he varables, the average siabistcally
wdjusied chunge i dependent variables that is expected from having atlended a Wosk Callege
vi. @ Liberal Arts Collepe or Kegsonal Institetson). For contineous depeakent vasablo. By,
represeets 1-standasdizad coeflicients (the ameant of & siasdard devivison change in dependent
varuhle refated to & atiendieg a Work College vi. o Liberal Aris College or Pulblic Boogional
Institetion), and & are cocfficients of desermination fthe pereent of yvariance im the dependant
variahble explaimed by all oiker vanables in ke modell. For dichofomous dependent wariables
Expd &, ) represents odds ratios, while FPreudo- B amabopows 101k cociBcon of Selerminaliog
bt hased on Lhs hkchboosd ratso mdex

*Total effents equation ales includes vanisbles spe. wx (male = |, female = 0L rece
iwhite = |, pon-white = ), parents’ sducational degree aflainment. paronls” income, soc-
ondary school] grades. ACT Composite soore. precollege plans 10 altsin a graduate degree,
precollege cxpectangns 1 apply lar Reasnanal asd, whelher of nod (he college sipsaded was the
student’s first chosce, imstitutional academs: selectivity, and college graduation cohorts
I974-Th, 195486, af 17948 5%, Reageciuioas degradi af Peeedani (o) = 15

*Direci effecis eqjuation includes all variables specibed in the todal effects model, plus: collge
Erades asdl collepe majpors. Y = 12

“Dhrect effects equation mcludes all vanabics specificd ;o node b7, plus mantal Ylatos; slis-
lacuen waith golleps; and the by dlall asd oncslabion development scalesi df = 19,
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TABLE 3, (Conrinped)

“Dhrect effects equalion includes all varables specified in note ¢, plus gradwate degree
AlRainewenl, df = M.

“Dareey effects equation leciudes afl vasmables specfied in nose =4, plus: songrucsee of gurment
job to met recew degres, college preparation for first job, college preparation for oarrent job,
and whether or nol alummi i& employed in the Appalachian region. o = ML

"Drirect effects cquation includes all variablies specified in footnote *c™, plus fall-time employ-
menl, emplayed by a for-profl organacaison, asnual saliry, and anmual bousehold mcome.

off = 35,
"o A

direct effects on overall satisfaction and the five skill and orentation
development scabes, work college alumni reporied an average advantage
of 274 SD over alumni of liberal aris colleges, and an average advan-
tage of 459 S0 over alumni of regional institutions,

In terms of loan debt and the likelihood of completing a graduate
degree, we found mixed evidence of differences by alumni institutional
affiliation. While no differences were found in the likelihood of complet-
ing a graduate degree, work college alumni did report sgnificantly less
losn debt from their undergraduate education than alumni from the
other institutions, with the largesi differences appeanng beiween work
college and liberal arts college alumni. More 5pat:iﬁu:a]ly. based on our
most conservative (direct effect) estimates, attending a work college low-
ered alumni loan debl, on average, 647 5D relative 1o liberal arts col-
lege alumni, and 377 5D relative to regional institution alummni. In fact,
the median value of loan debt reported by alumni from hiberal arts
college was in the range of 32500-33000, and averaging more
than 35,000, For work college alumni, loan debl was considerably less,
totaling between 50 and $2,500.

Job preparation, Employment, and Rewards

Compared 1o the above results, the effects of atiending a work college
on job preparation, employment, and rewards vanables were less robust
and somewhat less lavorable, In terms of the degree to which alumini
felt that their college educanon prepared them for their first and current
jobs, work college graduates appear advantaged relative 1o alumni from
either hiberal arts or regional colleges, However, the significant differ-
ences we found were only with respect to our todal effects model and
not in the more specified direct effects model. This finding indicates that
any advantage work college graduates reported in terms of job prepara-
tion were lurgely indirect, medioted by differences in college experiences,
and skill and orientation development during college.
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In terms of the hkelihood of bang emploved Tull-time, the only sig-
nificant effect we uncovered was between work college and liberal arts
college alumni, and only appearcd after controlling for differences
across an array of demographic. sociocconomic, and educational back-
ground characteristics, college education variables, skill and orientation
development, and post-college educational and eccupational charactens-
tics (s2¢ Table 3, loownote “¢™ for exact specification). Net of these [ac-
tors, work college alummni were 1.4 times more likely to report Tull-lime
cmployment compared to their liberal aris college counterparts, How-
ever, this greater likelihood of being employed full-time did not trans-
late mto greater earmings lor work college alumni. Specificallv. no
carmngs diferences were found between hiberal ans and work college
alumni, while gradumies of public regionsl instilutions reported almaost
20 85D greaner annual salaries than those individuals whom graduated
from a work college. Finally, we [ound ne differences between any of
the alumni in terms of the sitisfaction they had with their work tasks
of job rewards.

Overall, we found large vanation in the predictive power of our
models. Controlling for demographic, sociocconomic, and educational
background characieristics in the 1olal efects model, the percent of
varance in the dependent vanables that was explained by the models
(R or Preudo-R°) ranged from less than 2% in predicting job prepara-
tion and satislaction with work tasks, to over 20% n predicting annual
splary and loan debi. Owr direct effects models ranged from expluning
5.2% of the vanance i overall satisfacton with college, 1o over 30%
for job preparation. Ultimately, regardless of statistical differences
betwezn alumm Mrom different institutions. models differed wadely i the
degree 1o which they explained diferences in 1he dependent variables.
While work collepe alumni reporied significantly greater levels of salis-
faction with their college experience, [or example, our direct cffects
model explained only 3.2% of the wvanance, leaving the remaining
94.8% of the vanance in college satisfaction unexplained by our model,
The above results should be viewed in light of these considerable differ-
ences in the statistical power of the models.

Conditional Effects

In order 1o ascertum whether or nol and to whal extent the impacs
of sttending a work college differ according 1o specific alumni character-
istics, we tested Tor differences by sex, parental income prior lo college,
graduation cohort, and precollege academic abality (represented by
alumni ACT composite scofe prior to entering college). Owerall, we
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TABLE 4. Estimated Meirle Effects {B) of Work Colleges vs. Liberal Aris Colleges
and Regional Institutions, Conditional on Alumni Characteristics

Drependienn Wtk Callege v, Work College v
Variable, Alumni Charscienstic Liberal Ams Collepe Regiomal Insiwmution

Scentific and Quantitative Skills

Low parenial income i
High parental income 4%

Tolal Loan Debt
Lovw parental income =] G = 1 d&*™
High parenial income ~1.158"" — A
Gradusted beyweenl974-76 = LoR*
Crradusied between 199406 =1 X))nm

Annual Salary
Low parenial income =361
High parental income -

Nate: Al equations are specified scconding to U ke direct effects madek sbown in Table 37 Low™
(“Hegh™) mopreicns abamad wha repomiod siofcs belem (ggual 10 of greater [Ban) the sample
mean for the staind variabl,

o= 00S: Ye < 001

found evidence that our estimated direct effects masked important inter-
actions between alumni characieristics and the institutions they atiended
for three of our dependent variables. As shown in Table 4, we found
significunt conditional effects reluted to alumni college loan debt, salary.
as well as alumni perceplions that their college experience contribuled
o their scientific and quantitative skills. The alumni characieristics that
appeared 1o be most influential were precollege levels of parental
income and graduation cohaort.

Previously we found that work college alumai, on average, report sig-
mificantly greater development of scientific and quantlative skills while
in college relative 1o their counterparts from liberal ars colleges (see
Table 3). Dur conditional effecis lurther indicate that the advaniages of
attending a work college on developing sceentific and quantitative skills
occur most dramatically among alumni whose parents had relatively
low incomes. Aler splining up our sample inlo groups based on par-
ents’ income prior o college being below the sumple mean ws, greater
than or equal te the sample mean. we found that the significant direc
effects of anending a work college we previously reported were almost
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entirely daven by the work college alumni wath relatively low-income
parents.

We also found that parental income prior w college has imporuant
implications for the accumulation of college loan debt, as one might
expect. From our direct effect estimates we found work caollege alumni
o carry significantly less loan debt upon graduating from college then
dlummi from both of the other companson mstitutions, The conditional
effecis, again, indicate that the advaniages aff attending a work college
fall disproportionately to individuals from Familics with fewer economic
resources. In- particular, relative to hberal aris colleges we Tound
the influence of work colleges on loan debtl 10 be over 40% greater in
magnitude among students with parental incomes less than the sample
mean than among students whose parents carmed incomes at or abowve
the sample mean. Relative to regional institutions, the effect of atiend-
ing a work college on loan debl among lower income students was more
than twice the size of the cffect among sludents with higher parcntal
Imcome.

The impact of work colleges on loan debt also appears o be condi-
tional on graduation cohoernt, Compared 1o liberal ans colleges, our
results indicate that work college alumni whe graduated most recently
(in the mid-19¥s) enjoved considerably gremter reduction of debt than
alumni whom graduated in the mid- 1970k, We found the effect of work
colleges (vs. liberal arts colleges) on loan debt 10 be over two-and-a-hall
times greater for the 19%90s cohort than the 1970s cohort. Yet, even up
to 200 vears after collepe. the benefit of attending a work college stll ex-
515 in the form of significantly reduced loan debt. Interpreted another
wiy. this finding suggests that not only do work college alumnn carry
less college loan deb in general (see direct effectsh what debi they did
have declined relatively faster with time than did the debt of alumni of
liberal aris colleges.

Finally, the conditional effecis we found acting on annual salaries
were entirely related 10 parents’ income prior to college. While our esti-
mated direct effects indicate that work college alumni earn equivalent
salaries to liberal arts college alumni but less than alummni of regional
institutions, this difference appears smaller for individual’s whose par-
ents” mcomes were below the sample mean. Net of an array of poten-
tally confounding vanables, the negative effect of work colleges (vs.
regional institutions) on annwal salary wus most pronounced among
alumni from families with greater cconomic resources, In other words,
there appears o be less ol o difference in the salanies of alumm whom
had lower levels of precollege parental income than among alumni with
higher kevels of precollege parental income.
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SUMMARY AND DISCUSSION

In this study we analyzed a sample of three cohorts of alumni from
A0 colleges in and around Central Appalachia, drawing from an overall
population of more than TO00 alumni. The data contained information
on educational and employment characlenstics up w 23 years afler col-
lege, and provided controls for an array of confounding influsnces
including precollege tested academic ability, levels of parental income
and education. educational aspirations, financial aid expectations, as
well as college selectivity, majors. and graduation cohort. Our purpose
wis Lo compare alumni whom had auended one of five work colleges to
alumni whom had atiended other types of instilutions, in order 1o wen-
tfy the met effects of work colleges on undergraduate educational out-
comes and on socioeconomic oulcomes. We also sought 1o sdenuly af
the effects of attending a work college were conditional on specific
alumni characteristics, or general for all alumni. Owerall, this study
produced three main fndings,

First, in terms of alummi attitudes about the impact of their college
education, our results suggest that work colleges are successiul at provid-
ing their students with a range of undergraduate educational oulcomes,
In particular, compared 1o the other types of institutions. in our sample,
we found work colleges 1o be uniquely effective at developing educa-
tonal oulcomes related o fearning and fetellecrwal skills (eg.. problem
solving, speech, and writing skills, appreciating the ans, and life long
lcarning), entreprevenrial and leadership skills (e.g., ability 10 manage
one's ime and finances, sl confidence, working as a member of 1cam.
and getting along with people with different perspectives), orientations
rowards cirizenship and the global envirormen! (eg., altention to environ-
mental and international 1ssues, positive intersctions with people of dif-
ferent races and culiures, and exercising one's rights as a citizen), and
averall sarigfaoction with colfege, While these educational outcomes were
nol based on assessments of skills or cognitive development, they do rep-
resent alumni dispositions concerning distinet fucets of their college edu-
cation, Thus, attending a work college appears 1o have overall positive
impacts on alumni attitudes that are relatively greater than the impacts
of the liberal arts colleges and regional institutions within our sample.

It may be that the aducational impacts of work colleges reflect the
bencfits of purposclul student involvement and the clear and integrated
experience work college’s offer their students, A substantial body of re-
search werifies the positive cifecis that accompany student involvement,
particularly when it is aligned with a clearly defined institutional mis-
sion. For example. Hu and Kuh (2003) have identified that students’
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percepuons of their institutional environments affect their engagement,
Astin (1993) and Anderson (1981) provide evidence that certain forms
of work activities enhance students” levels of involvement, while others
have provided evidence that the benefits accompanying pari-lime
employment are partially dwe to resulting incresses in student involve-
ment (e.g., Gleason, 19%3; Pascarella et al., 1'998). Furthermore, Kuh
et al. (2005) have demonstrated the elfectiveness of institutions that are
puided by strong missions, while Seifert e al, (2006) have recently pro-
vided compelling supponting evidence of this by studying historically
black colleges. Ulimately. the educational benefits we found assocated
with attending a work college may be aunbuted 1o the clear and inte-
grated role of their work program within their overall edecational pro-
cess, The clear mission of work colleges. and a culture built around the
merils of work and the application of knowledge, losters a level of
involvement among students thal appears 10 be effective al developing
variety of socially and economically relevant skills and orientations, The
ned effects we found associated with work colleges mav well siem from
their unigue mussion, and the degree 1o which it 15 manifest in the daily
lives of students through their formal work activitics. The work activi-
tes of students are imtended 1o provide a rich context for learning that,
according to owr resuhis, appears o be effective from the perspective of
alummni.

Orur second main finding 5 that work college alumni owe significantly
less than their counterparts from other mstututions, bul also may eam
less, We found that anending a work college clearly himits the accumu-
lation of loan deba, but also that the sakanes of work college alumm are
on average less than those of alumni from regional institutions b
equivilent to alumni from liberal arts colleges. Considering that both
loan debi and earnings reflect the economic value of a college education
{Leslic and Brinkman. 1988: Paulsen, 2000). our resulls suggest that the
cconomic value of a work college education iz greater than an education
provided by the liberal arts colleges in our sample. On the other hand,
the economic value of auending a regional msttution relative 1o a work
collepe remains unclear. In ferms of debt sccumulation, eduecation
aitainment. and employment preparation and rewards, with only one
exception, we found that the effects of attending a work college were ai-
ther neghgible (c.g. graduate degree atlainment and job satisfaction
variables). indirect (e.g.. job preparation varables), or distinctly nega-
tive (e.g.. annual salary). In general, our results run counter 1o exisling
cvidence that smaller and more prestigious institutions enhance the edu-
culionul attzinment as well as labor marker carnings of their stedents,

-] WOLMIAK AND PASCARELLA

Our third and final main finding 15 that in terms of sociccconomic
outcomes, the effects of work colleges distinctly benefit students from
families with relatively low economic resources. In the development of
scientific and guantitative skills, the accumulation of college loan debt,
and the annual salares of alumni, our resulls clearly indicate that work
colleges offer the greatest benefits to students whose paremis camn rela-
uvely lower incomes. Research has demonstrated the lasting impact of
higher education ‘on subsequent carmings, slatus, and social mobility
(e.g. Davies and Guppy. 1997, Haller and Pormes. 19735 Knox et al..
1993; Smart, 1986; Sman and Pascarclla, 1986, Wolniak, Scifen, Reed,
and Pascarella, 2005). After controlling for institutional academic selec-
tivity, college majors, and a vanety of other confounding influences, our
findings offer a unique perspective on the relative influences that stu-
dents’ economic resources prior 10 college have on economically and
socially valuable college outcomes. Simply, our findings sugpest that
inhermed economic resources may be rewarded sigmificantly less at work
colleges than al other types of institulions.

CONCLUSIONS

This study contributes primarily to our understanding of between-
college effects, and secondanly to our understanding of the interactions
between different types of institutions and different types of students.
Following their extensive review of the collepe impact literature,
Pascarella and Terenzini (2003) emphasized that with the exception of
elite institutions and career and economic oulcomes, any advaniages
related to where one attends college tend 1o be smaller in magnitude
and less consistent than advantages related 1o one’s overall education
attainment or the specific characienstics of one’s college education, This
point reinforces evidence, dating back as far as Hollands (1957) early
research, that it is the qualities of students, their programs of study, and
their inwolvemenis that explain the majority of college effects. It is
simply more common to find significant effects within a college than
between colleges. Nevertheless, afier statistically controlling for an array
of potentially confounding differences in alumni backgrounds and edu-
cational expericnees, we found strong evidence suggesting that the type
of institution one atlends can, in fact, have a distinet impact that may
last well into one's post-college life.

Ouwr results also contribule o a growing body of evidence sugpesting
that the mpacts of college vary according 1o {or, mlerct with) specific
student characteristics, and that a more complele, butl also more
complex understanding of college offects comes from studying such
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relanonships. For example. focussing on the academic selectivity of
institutions, Dale and Krueger (2002} found that selective colleges pro=
duce significant carnings benefits Tor students from Tamilies with low
parental income. and that there is a high economic payef of atiending
more cxpensive institutions for students from lower income families. At
the other end of the cost and prestige spectrum (scc Bowen and Bok,
1998, Appendix B. or Dale and Krueger, Appendix 1), relatively inex-
pensive and low profile work colleges similarly benefit studenis of rela-
tively low-income parents in terms ol sociocconomic outcomes, The
mere fact that the elfects of work colleges can not be attribuled 1o high
levels of acadermnic sclectivity or high twton (or whatever such variables
may signal in the lbor market), should encourage more scholarship on
what institutional or environmental characteristics really foster positive
long-term oulcomes.
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Berea College Summer
Work and Leadership

Training Project

United States Department of Commerce - Economic Development Administration.
Technical Assistance Project Final Report:

Berea College Summer Work and Leadership Training Project. Washington: 1966
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J staff, plua providing Informative seminars ©5 supplessni
th mpaTience with an over-all eedévabandiog of Che industry,

partlcipants imelude the Dniversity of Kemtugky, the Puiversliy of I.Et-l'ﬂ.“lf'.
Buios Collegs sad & repressntative sasple of Lemtsciy wond-grocanslng concErmy,

- This progres wes carvied ol under
Asisintratlon Combrace C-31)-64 (g

tha terms of Ecosomle Dewslopssst

ary uf tha geasral evaluat iss of the program the follerlag Loees
i

waa asfablished with speaific and lismited gealw. (PFro-
fzant smployment for promising studencs. Providiag

sl [awpiraiion coocarning carcers in the wood dssdus-

ja Alerring ssployess Do e oeed for and spEercas of yiasig
pial laadera. )

acpomplahad sach of thess goals separately to o good

b paal sccompl isheents preduced & exdfisd progras of
positive dmpact on both the soulests and the smplopsrs.

CIMCLIS IS AND EECOMMENDAT 10WS.

a 1 that the 1964 semmer progrem, Liks lts predecessor s 1964,
| hEw Ens ohjecrivea, It alsg became inoressingly svideat that thers
Eteal shirtages of creative yoeng Loadics (n the wood [Bduseeiss bn
his. The centrast in methols ssl ssnaprment techmiques [o say sothing
Initaizive Batween che plants I Leulevllls snd the strugglisg
= Li Scsthesstern Gmiucky Seceme painfully obvieous durisg the progras.
L or reallss how restrleted are the horlooms and how abors TEEgN
» ond mabeshlfc are the sathods of indusiry msnagees in many
It im obvisss rhat ssass shoald be found [0 Locresss
and akill of pressot sensgessnt ln these ssall opsTetions wmd
e are Tesgonalble for these operitions imto concect with
SrTeal practlce. Heans ars sles needed to craste bottar omsler-
i relavissships betwsan the wooed Indsscries and leveators, clivig
Clawilopment agencles ssd cther Fsceim of induscrial 1ife in the reglon.

Dy programs which hewe bees conducted wete bath of an #lesssrity

have preduced o modest mmber of intersated snd modestly well Lo-

peopia.  All patilclpents agres thet, altheugh such was loarned

nmmat, o0 adlitionsl pecicd of sdvanced semisars asd work sasigs-
1 Incrannnd respoaslbility woald be of cossldarsbls impact oo

| wha participatad in sliher of the provicss progress. It Ls alss

HE that the need for young potssclal leadats in mmbsrs s great, (ar

Ehe mmbar prodeced by the bwe previows progress.

In light sf the foregning, the folloving recomsendations miy be made:

“E
LLaRy
¥

L. That snocher progras sisilar to this be gives during the mumer of 1568,

2. That an sdvanced program going beyosd this for thoss vhe latad tha
19t or 1564 projects be offered durisg the sussay of Iﬂl-:?.'

L7
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work axparience have you had previousiyl
j*lllﬂ-ﬁllhll!‘h".- ]

Small Besinsss Hﬂ-m“hmmh‘ [ Pt s 1
Al ARFEETE the mamdswr of mmths you weried

ﬁwm"]_mi'mm_'_’

| doas your fsther dal
_'Ft or sleters, Lf aoyT

H#WWWEMN
Ehe Bares College Low Cost Bousisg Projeer. i)

F ot Erohalsr Company in Lesisviiis
responsdbilitiss of Industrisl Belacioss

make use of what skills you alresdy haveT

things have you lesrnsd chus far o= cha job?
¥ou lsarnsd chess things? (Forsmas, ahop manager, machins
allow workes, stc,)

i baan traatad by the other worksre at ibw ohopT

8l that you are able to do the job you huve besn ssslgned?

I other jobs Lo the shop which you could bagve doos bstter or
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“Frovided a souree of incoss and ssificlent funds for continued
edocation,"

“Sot extremsly good but worthwhile.®
“§1.33 par bowr Is ridiculous.™
SCould bave bess Betber."

I This quastiss, which s divided into seversl parie, wes is-
R 4

questionnalre for geidssce of feturs programs of simllst sacure

vather than as parc of the follow-wp, The deta it elicited are reporced e
rlllllnthn_F'nl:ld-.hﬂ. e

1.

Floase write a fev staresents reflecting your own present thoughts abesut
the mower progres ve hald in 1964

“In mecalling the oppormunitiss provided for me in the training program,
1 feel that 1 was very fortunate to have bess inclodsd. I mm surs it
halpsd m= culvivare & such desper Intersdt In @y prosent businass.”

"I thought it was &= exesllent experlence but It seems to me that the
wood imdustry desam't hews enough "proe™ withowt pressscisg = peej-
uwdiced case.™

"The idea behimd the progres was good, There could have been & becrer
masthied of sslecving parelcipmes.” "Iveryons that partlsipaced was war
fully interssted but soms merely wemted & job,™

"L was glad go haww the fob. The womey sd living facilizies wete
exdgllent. 1T can't be sure ss to how moch uss che seminars emd erhsr
lsxrning experionces have and will belp we.™

"It was & good exparience for ===

"L thizk this wss & very sducarisaal Fl!'l,'-.. And vty profitabls.
I learmed & grear deal from rhe progres.

“Tha program was 8 oomplers succass [n oy mlnd. I o= now swice of
ths many possibilicies opem o people In wood Isdustries and have sug-
geated to many the possibilicies for succass In this srea.™

"k good experissce which I have never gogrettisd. I am covtain it was
proficabls.™

"Ensbled me to have incoms, lears of wood industry and telated flslds,
Good social life.™

“Cave on the job training ssl edscarional rralning necasdary for sms tno
laxen about the wood working imdsstry.”

L.

“Pary rewardlng swposure to brosd wiew of fsdustey. Interssting Eo laamm
how & besiesss 15 srarced and meds prospETow.™

"Progras helpful, educabiomal, and provided cellegs esxpenss monay.”
“Tiss wall speni.”™

Sgnjoyed the meswr and egarimces but have bad no eie foF sesinars.”
"gasn'r wers of [ndustrial Arts loperest. Now I koow ix isn'c weod,™
B COmBEnLE O 008 quaRElonsalre

(For Summary and Oscrvallons ses following questiion 15.F
additimmal commenis o8 the progrss.

T would like to have seen & coatimuscion of chis program, t—hrj:r

1 could not partlcipate. Howswer I s istezesiel In reiwming
h:luu w’?m::, 1 womld arill like eonsidevetion if I = seeded

s the pressst to participats is & similar program.®

"I bops to ses this typs of progres coatisesd Lo the futwre, and LF
posilble Lo see Che seminass be glven credit as o college cousss la
the area of Isdepsodist Study."

Yrhe semlnars wers very waluabls ssd much wes learmed by Ehils. [ pask
it &» high as any college course offered. With wamy toples discusssd,
they ereatsd mech interadt &6d with thes compatent people dirediing che
discusaicns of many aress mush wves lsarned. Te lears industry, ond il
aaociate wirch the best of induagcy-™

=] rhisk thare should have besn more [ours, soviss, ok~

“rins for Industclal Ares majors, and should ba contisssd. Coald have
besn better copmmised.”™

"enlnar schaduling should oot have bess on work svenings. Hacd Lo
concentrabe amd hold ingterest la spasker whan Tired.®

ffheuld be continusd. Should bs limited to busissss snd isdustrial sxte
e~
*I would do it cver again Lf the cpportmmity presssted LEself.®

Hone ssven (1} responies

111
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